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ABSTRACT 


This workshop package is'designed to assist those 
persons redponsible for the implementation of Title IX of the 
fication Amendments of 1972 in elementary and secondary school 
ettings —] objectives of +his second workshop session include 
helping participants +o: (1) review requirements of the regulation. to 
implement Title Ty; (2) assess their own understandings of Title IX: P 
(3) understand the signif gyance of Title IX arievance procedures; (4) is 
qain information regarding +he structural componénts of effective: 
_qtievance procedures: (5) develop skills related -to petential ° 
responsibilities for grievance problem “solving: and (6) increase 
skills In identifying Title’ TY violations and in formulating ° 
corrective or remedial actions, Additionally, a cotprehensive, 
‘step-by-step session outline and participant workgheets are provided 


as aids for workshop facilitators. (Author/HLM) ° = 
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"DISCRIMINATION PROHIBITED = ! 
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No person in the United States, shall, on the ground of race, color, or 
‘national origin, be excluded from participation in, be denied the benefits 
of, or be subjected to discrimination under any program or activity receiving 
Federal financial assistance, or be so treated on.the basis of sex under 


most education programs or activities receiving Federal assistance. : 
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This publication was prepared for. the Council of Chief State School 
Officers by tha Resource Center -on Sex:Roles in.Education. It-was prepared 
under ‘confract #300-76-0456 for the U. S. Department of Health, Education, * 


| and Welfare, Office of Education, under the auspices of the Women's 


Government aaa A entouraged to express ‘freely their professional 
judgment in the condut of the project. Points of view stated, do not, 
therefore, necessarily represent officral Office Gf Education position or. 
policy. , ; 


Fducational Equity Act. Contractors undertaking such projects under . 
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ae This. session outline and the accompanying participant materials comprise 


One component of a multicomponent workshop package developed by the Resourke - 
. Center ‘on Sex Roles in Education under @ subcontract with the Council of Chief . 
State School Officers (CCSSO).\ This package, entitled Imp] enent ing Title IX 
and Attaining Sex Equity: A-Worksho Package for Elementary- econdary Educa- 
tors, is designed for use by persons imptementing training or staff development 
"efforts for education personnel and interested citizens in the implementatipn 


of Title IX of the Education Amendments of 1972 and the attainment of sex 
equity in elementary-secondary schools. é, 


~The work’shop package was field-tested by subcontractors in 11 regional 
workshops as a part of the CCSSO Title IX Equity Worskhops Project. This 
- . ' project was funded under contract 300-76-0456 with the Women's Program Staff, 
‘U.S. Office of Education, Department of Health, Education, and Welfare. 
Funds to support the printing of participant materials used in the field- 
.test workshops were provided by the National Institute of Education, — 
Department of Health, Education, and Welfare. | 


5 "Shirley McCune and Martha’ Matthews are the coeditors of the Workshop 
Package.: This session outline and participant materials were developed by 
Martha Matthews; Martha Matthews' time was partially sla Mas by funds from « 
‘the Ford Foundation. Persons who have authored or ‘contributed. to Other.out- +5 ° 
lines and*materials within the total Package include: Linda*Stebbins, Nancy an 
Ames, and I1ldna Rhodes (Abt Associates, Cambridge, Mass.); Judy Gusick,, — 
Joyce Kasér, and Kent ‘Boesdorfer (Resource Center on Sex Roles in Education, 
Washington, D.C.); Myra Sadker and David’ Sadker (American University, é 
Washington, D.C.) Barb Landers (California State Department of Education, * 
au California); and Janice Birk (University of Maryland, College 
Park, Md)... ; 


_ The CCSSO, the Resource Center on sex Roles in Education, and the 
coeditors of the package gratefully acknowledge the assistance and advice 
of M. Patticfa Goins, Project Monitor, Women's Program St&ff, U.S. Office ' 
, Of Education, and Joan Duval, Director, Women's Program Staff, in the im- 
plementation Of the contract. Grateful-acknowledgement is also given to 
Sarita Schotta, Senior Research Associate, Nationat Institute of Education C 
for monitoring the contract which provided funds for the editing and : 
v printing of the field-test materials. Special gratitude is extended: to 
7 the personnel of the 15 orgaRizations ‘who field-tested the Packa ein 
regional workshops for their efforts, their patience, and thei¥ support 
throughout the implementation of the Title IX Equity Workshops Project. 
These organizations and, the project contact person in gach include: 
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_ HEW Region = . Organization os ~~ Contact 
fe 1 : New England Equct Education Martha O'Reilly 
: a - Center : “ 
38 Woodland Street 
Hartford, Connecticut 06105 -  @ 


II . ~ gt " New York State Department Mae Timer 
‘ a of Education ‘ om 
99° Washington Avenue a re 3 | 
Albany, New York 12230 os o 


Ii ; West Virginia Department of Tony Smedley 
, Education \. 
‘ : , _ Capitol Complex, B-252 
Charleston, West Virginia 25305 
Cry ' University of Miami. '* — * Rita’ Bornstein 
“3 P. 0. Box 8065 
* + Coral Gables, Florida 33124 ~° y . * a 


V 7 . Michigan Education Associa- _ Ruby King 
"tion ; , 
P. 0. Box 673 
East Lansing, Michigan 48823: 


_ Northern I]linois University “John M. Nagle 
' 101 “fae 
DeKalb, Lilinois 60115 


ms OVI _ Dallas Independent ScAgoT . Frances Allen 
: ze District : 

3700 Ross Avenue ‘ 

: Dallas, Texas 75204 hs . 
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VII a Center for Educational Murray Hardesty 
” ’ IMprovement/University , : 
_ = a. of Missouri “a | _ > & 
~ , sO - 408 Hitt Street 
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VIII Education Commission of Jean Kennedy ee 
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° 1860 Lincoln Street 
- Denver, Colorado 80295 


3 Ik 3 ’ California State University \ Barbara Peterson 
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X Northwest’ Projects Office Kathryn Preecs, 
for Educational Service | ; 
Portland State. Umer oney 
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The coeditors also wish to express their appreciation to Byron Hansford, 
Executive Director, Council of Chief State School: Officers; William Israel, 
Director of Special Projects, Council of Chief State School Officers; and 
James Becker, Executive Director, National Foundation for the Improvement 

of Education, for their support of the project. Ann Baucom and Lois: Jamieson 
of the CESSO and Ann Samuel of the Resource Center on Sex Roles in Education 
receive special thanks for their tireless efforts in the production of / 
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Title IX-of the Edugation Amendments of 1972, the Federal law which 
prohibits sex4discrimination against the students and employees of 
education agencies and instituticns receiving Federal financial assistance, 
was enacted in June 1972; the regulation to implement the legislation, whitch 
‘defines the specific criteria -against which nondiscrimination is to be | 
assessed-in the various policies and practices: of education.agencies and 
institutfors, was issued in June 1975 and became effective in July of that year. 
Despite the passage of years, however, .full compliance with Title IX is far ‘ 
trom a reality inmost dgencies and institutions throughout the country, 


. and equity for females and males in education-has yet to be attained: 


ATthough. significant progress has\been made in a number of schools and 
school gystems--the Basic required Title IX compliance procedures have been 
implemented, students and employees describe their “increased awareness" 


. of the pfQblems of sex stereotyping and sex\discrimindtion, and concrete | 


improvements are apparent with regard to equalizatiof of athletic budgets 
for female and male sports or to integration of previously sex-segregated 
courses--in most cases, considerable change remains to be made: if ful] 
compliance and sex equity are to be integrated and reflected throughout the 
Policies, programs, and practices of an education agency or institution. 


If the necessary chahge iS to occur, educators must move bevorid paper 
compliance and problem awareriess in order .to develop the skills and competencies » - 
required for problem solution. Educators, like all other human beings, | 
need support and directionwf they are to teanslate legislative or adminj;stra- 
tive mandates for change into the actual delivéry of fondiscriminatory and 
sex equitable services. 
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Many methods may be ysed to support educators in the change process--. 4 y 

written information may be distributed, consul.tation may ve rade available, “ana 

briefings or meetings may be conducted, training programs mdy be .implemented, 

demonstration programs mag“te.undertaken, and evaluation.and reinforcement | 

systems may be installed, «The needs and resources of a particular educa’tion 

agency or institution: will determing the forms of support Which are most | 

appropriate. One ofthe most frequent)y..used methods of supporting change 

by education personel is the inservicégtraining workshop. In many situations,. 

the inservice workshop is a cost-efficiegt way of reaching large numbers_of 

fing assistance in skills development 
and Attainin cme 
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Council of Chief State School Officers' Title IX Equity Workshops Project 
during 1977,and 19784 The Title IX Equity workshops Project was funded 
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under an 18-month contract for "National Regional Dissemination Workshops 

and Dévelopment of ‘Technical Assistance Materials for Title-IX of* the 1972 
“Education Amendments" by the U. S. Office of Education, Department of Health, 
Education, and Welfare, under funds author{zed by the Women’s Educational 


Equity Act. j ; é . . 
: : ‘The purpose of the project was to ‘develop and field test a training 


package which could assist education personnel and interested citizens to 
gain: So ‘ 


BY 


@ an understanding of the manifestations and the effects of sex 2 


discrimination and sex bias\in'education — 
‘ , 2 . 


” . ® an understanding of the’ requirements of Title IX and its implementing, ..° ~ 
regulation, and of the steps required to achieve compliance 8 
@ skills and capability for the development and implementation of : oa 
~ policies, programs, .and management systems to ensure educational 
equity a os whe ye ae . 


The terms of the contract required that the package developed must be suitable 
for: a — 


/ @ use with groups representing al] levels of education from elementary 
# through postsecondary 4 . se 


v 


@ use at the local , State, regional, and national levels | ° 


@ use without extensive reliance on consultative assistance or on 
materials, outside the package itself .  - 


In order to address thes@ réquirements, it was decided that the training , 
package must be developéd-aect rding to the following considerations: ¥ 


@ Because of the differing needs, experiences, and frames of reference. 

of elementary-secondary educators and postsecondary educatiors, "the" 
training package would need to be two training packages--one for { 
etementary-secondary educators and one for postsecondary. educators. 


e Because the training package needed to be suitable for use with a 
wide variety of groups, it would need to include a wide variety of 
information and activities ranging from "awareness level" to more . 
advancet!’.skills-development and action-planning levels. * 4 


~ 


- 


Because the training package needed to be suitable for use ‘by personne] ° 
a, G ‘without extensive background in training. or cansultation and = 
r materials resources, it would need to provide specific step-by-step 
instructions for the implementation of. training as well. as all 

materials which would be required for the implementation of training. 


Workshop Package as it is now published. - / . 
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All of these considerations are reflected in the form and content of the 
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Initial: plans .and specifications for the Package were reviewed by more - 
than 90 leaders in education in March. 1977. These Ce were asked to 
evaluate the plans and suggest modifications in light of: , 


aes ? 


me 


@ their assessment of the training and technicay assistance needs of 
education ‘institutions: gnd agencies related ta the attainment of 
Title IX compliance and-sex equity ; .. = = 


@ their evaluation of strategies avaflable for meeting identified x4 
ra training and technical assistance needs ' 


a e their knowledge of resounces which would facilitate the development — 


and dissemination of the Workshop Package 


Working drafts of the Package materials were field tested and eValuated in , 


19 workshops .implemented by subcontractors in the various HEW regions. 


. Eleven workshops for. elementary-secondary educators: and eight workshops for 


Title IX and sex equity in education. Each package is organized’ according: 


postsecondary educators were implemented from’ September 1977 through January  ° 
1978. During the field test‘workshops, the Package was evaluated by work- \ 


shop facilitators, workshop participants, and on-site evaluators. Find] 
copy of the Workshop Package was completed after analysis of all of the °. 


evaluations obtained during the field test workshops. | a i 


’ 
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An Overview of the Workshop’ Package 


' Both the Workshop Package for Elementary-Secondary Educators and the 
Workshop Package for Postsecondary Educators provide training session_out- 
ines and participant's materials for a fifteen-hour warkshop sequence on 


to five threeshour workshop sessions. Three of tHese sessions are termed - a) 


"Generic Sessions"; they’are designed to provide general information and 


experiences pach are relevant to all participants attending the.workshop. 
The other twO sessions, called "Application Sessions,“ are designed to 
provide specialized information and experiences. to persons of different ° 
professional roles and to enable participants to apply workshop experiences 
to their individual professional responsibilities. Each of the components 
of the Workshop Package corresponds to one three-hour workshop sessi@@y 

a component.includes both a detailed step-by-step session outline for 
facilitators and the materials designed for-participant use during the 


workshop sessions. — _ H 


The sequence (and titles).of the*workshop sessions for elementary- 
secondary educators is outlined below; there is a written component ih the 


Workshop Package for Elementary-Secondary Educators which corresponds to 
(and bears the same title as) éa&ch of these workshop sessions. 


Generic Session One: "The Context of Title IX" © a 


’ . 


Generic Session Two: "The Title IX Regulation and Grievance Process" 
€ . 


"Application Sessions A and B: Two sequential application sessions 
focus on the responsibilities and roles of sees groups 
wit regard to Title IX compliance and the attainment of sex 
equity in education. Application sessions focus on the following 


roles and responsibilities: 7 \ " 
/ m 5 . [-3 . . ’ 
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-' The Adminstrator 's Role 1 -  * le 
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Session A. - Jensiring Procedural Title IX. Comp) iance: 
Establishing a Foundation for Sex Equity" 


Sessioi B = > "Monitor ing Title IX Imp énentat jon" 


al “Mhedleacper's S Role : ‘ ~ 
¢ Séssiton ‘A ~- "Identifying and eee Penile in Classroom 24 
Management": , y ° My 
aan Session B - “Identifying: and Overcoming. Bias Whe teen tan fe o 
Materials". : | ‘ Lt ii 
. %. : - 
é ‘« - The Gounséionte Role " 
; ee Session A - "Identifying and Overcoming Bias in Counseling ; . 
I. ; _ and Counseling Programs " | . 8 
’ Session B 2 Mi eenetiving and Overcoming Bias in Counseling 
Materials"  - : 
a ; 
de - The Vocational Educator's Role, | a 
; : 4 | Z 
i Session A - "Overcoming Sex Discrimination and ‘Attaining - a 
‘ Sex Equity in Vocational Education: The Social/ } 
£ . Educational and Legal Context'”” ee 
Session B - "Overcoming Sex Discrimination and Attaining 
Sex Equity in Vocational Education: Recdgnizing 
: and Combating Sex Bia& and erannng for Action" 
- The Physicals vActivity Sr ecie Tet: S Role. 
Session.A - "Achieving Sex Equity in piyisica) Paueabion ‘and 
y _. Athletics: Legal Requirements and. the Need SOF 


Change", P y : 


s  Session.B - "Achieving Sex Equity in Physical Education anid 
Athletics: pnladiyacing, and Planning for Action" 


/ 
- The Comité ty’ s Role oe 
ae _ Session A - "Bui Iding a Knowledge pace for Change" _ 
Session B - "Building ‘Skills for Change" - ON 


Generic Nesson Nhree: . jw Planning for Change" 
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The’ objectives for Generic aeip One include: 


@ to provide participants with an opportunity to assess their awareness 


of differential treathent of males . and*females in their schools and ~ 
~ the impact. of Title . : 


| [-4 7 7 - ° 


., ." . @%to provide participants with a’ teview‘of the legal context of Title’ * * 
1. IX, an overview of Federal antidiscrimination laws, ‘and the ‘oppoetunity 
@ ’ to assess their skills jn identifying discrimination in schools ~ 
ve to provide participants with an understanding of differential-sex-role 
sociatization as it is manifested in scaools | 


Pi th, é * 


@ to encourage participants-to identify goals for’nonsexist education 
The objectives: for Generic Session Two include: . é . 2s 
. -  @ to review with participants the requiremants of the. regulation to 
: * implement Title IX of the Education Ameftdments of 1972 
7 - @ to provide partftipants an opportunity ‘to assess. their own understandings 
, gafeTi tle IX requirements by sharing questions and answers with o&hers 


x 


@ to provide pagticipahts wit, wan-(inderstanding of the significance of 
Title IX grievance proceduré® as a méthod for re®lving complaints of 
sex discrimination and for monitoring Title IX templiancey.: | 


@ to provide participants with#information regarding the structural 


components or characteristics of an effective ‘grievance procedure os 
and an opportunity to evaluate the‘.Structure of severab sample 
grievance procedures . . ° 4. fe ee 


foe 
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to, increase participants’ understanding of and skills related to thet Wwf 
Own potential responsibilities for grievance problem solving . ea = 
to provtde participants an opportunity to increase their skills in | 
* identifying Title IX-violations. and in formulating corrective or. . 
% "remedial actions appropriate to these violatiehs through the. analysis 
of sample Title IX grievances . ; a 
The” objectives. for Generic Session Three include: 
"er ovide participants with an overview of some of the necessary 
i nditions for change related to Title IX and sex equity in education’ 
! and’of the types of strategies ‘avatlable for planning and imp]ementing 


ewenge efforts in these areas 


to provide participants with a framework for diagnosing organizational 
change needs related to Title IX and sex equity and for designing - ; 4 
‘action strategtes which would be appropriate for meeting these needs 

be 


a. 
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to Brovide participants with an opportunity to develop, prel iminary* 
plans for organizational change which could contribute to. the full 
-implementation of Title IX-and achieving sex equity in their districts 


to increase pdrticipants'.skills in developing action programs related — 
to TitlesIX and sex equity for implementation “im their own job functioning 


Although the specific objectives of the Application Sessions vary 
‘according to the group for which the sessioA is designed, all Application 
Sessions are generally designed to provide partic{pants with the opportunity 


& 


i 2 . ws ) : Pa . . af : 
. © identify the implications of Title IX for their own job functions ’ 


ie increase their skills for identifying and alleviating sex discrimination ‘ 
, and for-providing”sex equity in theif own job’ functions® at 
» @ consider actions, which can be taken in their own job functions to C 7 
~ensure Title IX compliance and increagp, sex equity in their.education 
agencies and institutions ° re Tee 


~ 
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oe Although the content of the rackege for Postsecondary Educators has been 

_ designed to address/the unfque needs of personnel of postsecondary education 

_ institutions, ite’organization an@ sequence parallel @ose of the Package for. 
Elemenitary-Secondary Educatgrs.'~The three Generic, Sessions, although different: - 

In content, are the same in title and objectives ag those for elementary- 

Secondary educators. Application Sessions for postsecondary educators 

include: The Administrator's Rolé, The Counselor's Role, and The Teacher 

Educator's Role. (Application Sessions for faculty, for student services 

personnel, and for physical activity personnel have. been developed in draft 

form and may be published in the future. ) 


Materials which supplement the basic components of the Workshop Package 
are also available. _ Two Participant's Notebooks, one for elementary- 
secondary. educators and one for postsecondary educators, have been developed. 
These Notebooks contain.all the worksheets used by partici‘pants.during the - - 
three. Generic Sessions; they also include substantial reference material 
‘which highlights or expands the-content presented in these sessions, and 
an.annotated listing of resources relating to Title IX and the achievement 
of sex”equity in education. (Although the Generic Sessions may be implemented 
using only the participant's materials included with the session outlines, . 


the reference material and resource listing included in the Participant's 
Notebooks make the use of these notebooks desirable wherever possible.) 


A Final Context FQ the Workshop Package 2 : 


Three major assumptions underlie the total Workshop Package, assumptions 
which should be kept in mind during its use: ~ ga . . 


i: Title. 1X is one part of a total educational equity movement. 


= Title IX is an evolutionary step in our nation's efforts to provide 
» equity for all citizens. . Our experience with years of attempting to 
«.  @liminate race discrimination and bias in education provided the’ ' 
foundation for -our understandings of sex distrimination and for the 
“strategies and technology which may be used in its elimination, 


Anyone working to attain educational equity must remember the 
“multiple ways that equity may be-d&niéd--on the basis of rage; national 
origin; religion; cultural identity; sex; mental, emotional, or 
physical handicap; and social. class--and works to ensyre that. the needs 


of all students are provided for. 


. @ Our nation's concern for educational equity is a reflection of changes a” 
Tn our society; the achievement of educational equity 1s a crucial 
step Tn ensuring the survival -of a viable society. , 


Our nation's concern for human and civil rights of-various groups Lo 
is rooted in the evolution of our society as it is affected by widespread 
. . social, economic, and tech logical change. Schools have the 
ar responsibility.for preparing all students to participate in and to 
deal with these changes. Failure to achieve educational ‘equity limits 
the potential attainments of our future society. Educational equity 
is not just a moral goal ;\ it.4s a survival goal. 
« ‘ r . 4 
ity is an jmportant.vehicle for 


@ The movement for educational equ 
educatYonal reform. ae 


: . : L 0 ‘ 
cma ee can be ptouduot the. many accomplishments of our educational 
System. PBéspite these accomplishments, however, the changing nature 
' of our society demands that we move on to greater achievement. MEfforts 
/ to attain educational equity can-tontribute. to implementation of many 
of the basic educational reforms which are needed, The greater 
individualization of instruction, the preparation of students for a 
variety of life roles, and the invplvement of students in learning 
/ how to learn--these reforms are possible within the context of 
| educational equity.. -~ | : 


\ 


It is hoped that the Workshop Package and materials will assist its 
users in actualizing these assumptions and providing greater equity and higher 
quality education for all students. 
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HOW TO USE THESE MATERIALS - oa ; 


¢ 


The following materials are one component of the multicomponent work-. 
shop package Implementing Title IX and Attaining Sex Equity. They provide ! 
resources and a Step-by-step guide for implementing one three-hour workshop 
session, which is one session within the fifteen-hour workshop sequence 
outlined in the total Workshop Package. . 


The material in this session outline may-be used in several ways: ' 


@ as ‘the design and Supporting material for a three-hour session which « 
is presented as part of a’ 15-hour (two and one-half day) workshop on 
Implementing Title IX and Attaining Sex Equity = 


hour sessions utilizing the Workshop Package as a basis for a sequence = 

of periodic seminars on Title IX and sex equity for education and/or: 
‘community personne] 2 7% y 

e as stimulus material for the adaptation and design of other activities 


or materials which can assist education personnel in achieving sex 
equity (e.9., information packets, self-instructional materials; etc.) 


~ 


@ as resources for teacher education programs. 


@ as resources for training-of-trainers programs 


oy 


; Implementing Title IX and Attainin “Sex Equity: A Worksho Package’ 
has been developed to facilitate its implementation by Ser cnneh with 


limited experience in workshop implementation and/or the subject matter 
which is. relevant to consideration of sex equity. It is beyond*the scope of 
this publication, however, to provide the background information on workshop 
design, implementation, and evaluation which.would otherwise be desirable. 


Education personnel reviewing the package or considering use of any package 


component may nonetheless find it useful to review the following questions | 
which should be considered with regard to use of this or any other training 


: ' 
1. Is the workshop session design appropriate for the purposes of 
groups for which it may be implemented? ” 
The Workshop Package has been develaped to address the needs of educationf 
personnel with a diverstty of experience and familiarity with regard to 
Title’ IX, and sex equity. The workshop package sequence begins with a 


considerat®on of the need and rationale for Title IX; it moves through a 
detailed review of the Title IX regulation:and the Title IX grievance process; 


- it prodmeds to an examination .of the application of the Title IX regulation 


and sex equity principles to the particular:day-to-day job functions of various 
groups of education.persanneél; and it concludes with an overview of the 
change process and an opportunity for participant action planning related 
to Title IX compliance and the achievement of sex equity. 
E & 


te » 
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as the dgsign and supporting material for one of a series of five threes 


y. 
nh 
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Workshop planners and t ning personnel should carefully review both 
the general *objectives of each workshop session and the purposes of specific - 
session activities (both are listed in the session oll ines) in ordgr to 

". ensure their relevance and appropriateness to the particular needs Of their: - 
intended workshop target group. ‘ ie 


go J- 
Similarly, workshop planners should also review the training/fetthod- , 
ology suggested in the outline for its suitability for situatioral needs. ‘. 


The processes or methods sed in conducting. any workshop should be seTected 
for: ; oe 


~ : s 
i . 


e thein appropriateness to work shop objectives — | , 


‘ , . , t 
@ their appropriateness to the styles and skills. of available workshop 
facilitators = 4 : 
a ‘4 


-. "@ their provision of sufficient diversity:to accommédate different 
participant learning styles.’ 
Because @he objectives of the workshop package emphasize the delivery 

' of cognitive information, it relies heavily on the use of lecturette and 

question-answer processes. The skills required of workshop session vA 
facilitators:for the presentation of these activities are also less speciaVized 
than those which are required for the presentation of more affectively oriented 
activities. . : 

____ATl session outlines also involve the use of personal inventory and. 
skills testing or skills Practice activities performed by participants © 
individually, as well as smal] group discussions and be in 
activities. These are included in order to: . ‘ 

ae 

@ provide participants an opportunity to Practice relevant skills 

and to receiye immediate feedback ie 8 = | 


@ provide participants an opportunity to sharé@ reactions and to 
develop smal] Support. groups 

@ accommodate the needs of participants for. experiential’ learning as: 
activities 


e increase the informality and variety of workshop activities 
° @ 


These Procedures “or Ba See suggested in the traiging design may be - 
adapted to reflect a differentemphasis in objectives of to reflect the. 
different styles or skills of workshop session personnel. In considering 
ye Procedures or methods used in any workshop, it is useful to evaluate 
whether: ..* . : 

*A) they provide a mixture of affective, cognitive, and experiential 
-- activities sufficient to accommodate the diversity of participants 


~y 
‘learning styles ; | 


~B) they follow a logical Progression from awareness butlding, to ‘ 
problem expldration, to skills as $essment or development, through 
stimulation of the application of workshop information by participants 
." in their relevant personal or professional activities eat 


, [#10 4 


.time allowed. (Most of the sessi 


eet % \ e 


ar 2. ~ How much Wiexibility -is desifable in implementing a session. out] ine? 


“The session outline is intended as a guideline for the implementation 
of a training experience, not as a prescription that must be followed with- 
‘Out deviation. The activities and séquence outtined in this session have 


‘been field-ttested sccessfully with a variety of groups, but it should -be 


regagnized that no single design is appropriate for all situations. fFacilita- 
tors should use. the outline to assist them*in meeting the needs of participants 
rather than as a constraint to Se | flexibility, 


obs. 


timelines which have been provided in the. $éssion outline. ‘Thesé timelines 


Flewibility is critical with regard to” observance of the: op tine ; 
tend tq be highly concentrated. It will pequire most facilitators and groups © 


could,.benefit from an expansion of 


‘to Move at a brisk pace if all of ns fold benef are to be completed in the 


.time allocated to each activity. 


timielines are general suggestions 
only; some groups of participants} ay need to spend more time on a single 
activity ur lt ae in the outline and may be able to omit another . 
activity,-while’others may , find it ‘impossible to move through the.entire | 
sequence of activities in the time available... The facilitator(s) must be 
sufficiently familiar with the trainirtg design and activities to determine 


the modifications which may . be appEChinets to a particular situation or 
group. 


. e 


The primary guideline which should be.observed in the imp]ementation - 
of the training activities is that care should be taken to meet the needs 
of the ie ed of the participant group. Facilitators should avoid 
modificafions which may address the needs of only:a few participants and 
attempt to.meet the needs of individuals during break periods or after the 


ner without detaining the entire ae 


ke How can the workshop activities and sequence be adapted to fit 
shorter periods of time? . ; ie 5 « 

‘ Although the session outlines were designed for implementation in 
three-hour periods, it is recognized that it may be necessary to modify the 
session for implementation in a shorter period of timé. When this is 
necessary, the facilitator(s).should review the objectives.of each suggested, 
activity carefully. béfore making a decisiog about ‘which activities would 


_ be most appropriate. If this modification is necS ay the facilitator(s ) 
_ should consider the followtng: a ee 


A) Carefully review the se -_ and the build-up activities ‘provided 
in the session outline. Fach sessiopeoutline has been developed 
to include each of the following components: : 


6 NeBds assessment activity/exercise--Sess ion outlines begin 
with an introductory activity which can {®volve the group in 
the session, allow individuals to express initial concerns and 
: provide the facilitator with general information about the 4 
’ perceptions and experience of the group. This iaitial experience. 
is a key method of judging tHe specific needs of the group 
; vg and estimating the optimal pacing of ane session activities. . 
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@ Cognitive. activities--Each session outline taciudes a lecturette(s ) 


: . introduce new concepts and acttwWties. These are designed 
jarease participants' understanding of particular probTems 

, ie - sex equity and of the steps to.be taken andythe 
principy o be’ fol lowed, in achieving sex equity. The amount 

. of infor atton ‘provided in a lecturette can be reduced if the 


group has had previous exposure to the concepts being presented *~*: 


‘Even with experienced groups, however, it is useful’ to provide’ 


a summary of the key points included in the lecturette to ensure 


' that all members of the group have a common frame of reference 
° for Subsequent activities. 
we Experiential, age i eibecctxpob tential activities provide an 

opportunity 08 Ktici pants to apply the concepts presented 
in cognitive ate tties to situations in educational practice. 
The purpose of: “HR s activity is to help participants assess 
‘for themselves the implications of the information presented 
for day-to- day activities. 


‘@ Skills practice activittes--Each session outline includes a 
number of activitie$ which are designed to give participants 
an opportunity to. practice some of the skil]s which are 

y Necessary for thee application of sex equity principles and to 
obtain’ Mined vaibe feedback regarding their efforts. 


6 Action-plannihg activitie Each session outline encourages 
participants to begin to identify specific steps which thby> 


or their education agency can take to promote. full implementation 


- of Title IX and/or to attain sex aquity in their’ activities. 
These: -action-planning steps are crucial to-the application of — 
formation \provided in the workshop package. They should. 
not e tata and in fact, wherever possible’, it would be 


_ desirable to expand the amount of time devoted to action planffing. 


This ts particularly relevant when participants work together 
in the same education agency. 


‘In most cases, it is desirable to reduce the hour of time devoted 
“tb each of the various types of activities provided rather than to 
omit any of the major components of: the session outline. 


Provide participants with reading materials prior to the workshop ° 
session. , 
an 


t 


; t ’ ; } 
[f the workshop time is limited, it may be possible to reducé the 
amount of time devoted to the workshop activities by providing ‘ 


participants wi th materials which can be read prfor to the implementa- . 


a of ‘the workshop. Ifithe facilitator believes that this is ; 
desfraBle, a summary of the information .provided in lecturette or 


"information sheet form may be Sienitee to pe peer to 


the workshop. - 
Reduce the amount of tame spend on exercises and worksheets. 


One way that the ees for the session’can be cut is to ask 


participants to consider only a limi ted’number of cases or sttuations 


“Ie 


presented jn ‘their worksheets, suggesting that others be completed J 
- some time after the workshop. (If this is done, the facilitator 
should make .certain to explore those. items selected for use in the 
. group in sufficient detail to clarify for participants the basic’ 
principles reflected in the worksheet.) - In all instances, the 
_ facilitator should emphasize ways which the a materials 
_ may be used after the workshop. + 7 


\ . o 


, 4. What personnel are needed for the implemen tatton of the session 
‘ “out ine? \ 


x Although this session: outline hag been developed to facilitate its 
use by personnel of varying backgrounds, the selection of personnel to 
facilifate workshop activities. ‘ts a “critical factor in the implementation 
at While the sessiin outline may be implemented by a single 
facilita¥or, it is desirable to utilize a team of two.or more facilitators. 
Use of. a. team nes the following advantages: * 


e it increases the likel ihdod of ensuring both content sipartice (knowl - 
. edge of Title IX and sex equity principles. in education, of the 
‘structure of education agencies,’or Federal and. state nondiscrimina- 
tion laws, etc.) and process expertise (knowledge’of group dynamics 
and skills in group process (ng and training) in the delivery of the 
session outline , 

’ , 
it makes it neusibie to demonstrate nondiscrimination by use of a 
training team on which both females and males and members of racial 
and ethnic minority groups are neppes ened 


e it makes it possible to increase the diversity of training styles 
and areas of expertise, and thus\to accommodate the diverse pegeniny 
‘ styles and DEECy of workshop participants 


If a facilitator team is utilized, it is important *to designate one or two 
persons with responsibility for providing. continuity and direction throughout + 


all workshop activities. Persons with responsibility for workshop administration 


and.for such tasks as participant registration, distribution of materials, - 
and general problem,solving shgUid.also be designated, particularly when the 
workshop inwolves a large number of. iPEAP Es 


"How should Eaeh Ti tavors 
> s workshop session? 


Effective. implementation of the training session requiresy careful 
facilitator preparation. Facilitators should take ample time to do the 
foltow!ng: 


repare for the implementation of ney 


. 6 thoroughly) review the session outline and all participant ‘materials Es 


@ prepare notecards outlining the sequence and the general directions 
for participants ; 

° prepafe their own outlines of the suggested lecturettes Mine they 
> May present the information provided in their own gtyle (in no case 
should a facilitator read from the session out! ine during session 
implementation) 


[o13 
‘ 3 ~ 


+ Uy 3 
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< ? . © ddentify points where information or activities could be omitted in 
| the event that more time is: neéded in an. earlier activity 
‘ 


If a team of facilitators is used, it is essential that the group meet 
tagetter to: ‘ . : ‘ 


, © assign various responsibilities to the team members, making sure that 
each individual is clear apout her/his role in appearing hefore the 
; *, group, monitoring individual and small group work, preparing charts « 
; or materials, and working with other team: members | 


2 ; @ designate one person as the person responsible for providing continuity 
4 throughout the workshop and making decisions as to necessary adaptation 
mr ~ of timelines . —— * a 
@ discuss individual reactions to activities and ways that adaptations 
“might be m&de if necessary, . oo a ae 
@ consider the various styles represented in members of ‘the ‘team and’ 
oe 4 2 the ways that the team might work together for maximum effectiveness 


6. How should participants be involved in the workshop initially? 


. Considerations regarding the involvement of participants in the work- 
shop event usually revolve around two issues: whether workshop participation 
Should be voluntary, or mandatory, and, to what extent participants should be 
involved jin the workshop planning process. 


Determination of whether workshop participation should be voluntary 
Or'mandatory should be made in. consideration of the workshop objectives, # 
‘the job requirements of various staff groupss and Other situational variables 
which may be relevant.. The training design. may be appropriately used 
whether participation is voluntary or mandatory. It is important to remember, . 
7 however, that whether parti¢ipants are notified of the obligation to attend. 

Or invited to participate, & clear and-positive statement of workshop . 
- Sponsorship, workshop purpdses and objectives, and the time and location of © 
_ the workshop can-do much establish a positive climate for the workshop 
and to alleviate uncertainties or anxieties experienced by participants. 
It is also important that participants are notified or invited in sufficient: 
time to allow for personal planning or scheduling. and for clarification of 
any questions regarding participation. It may also be useful to provide) 
short preparatory reading material which can rais@Pinterest in or establish 
@ . an initial context for the workshop. - 
Another method of establishing a positive workshop climate ‘is to 
involve participants (or representatives of the workshop target groups) 
in,workshop planning activities. This might be done through simple written 
; or oral needs assessments which serve both to provide information about the 
felt needs of participants and to introduce participants to basic workshop 
issues. It might also be accomplished by simply keeping key participants 
informed of various stages of planning or decisionmaking, or by requesting. 
the assistance of selected participants in obtaining workshop facitities, 
reproducing rgsource materials, introducing resource persons, etc. 


‘ 


; atc. . ~ 


' to ensure that they wil] meet the needs of the workshop. 


a 


, . 
The training deuion specifies no proeeauess for participant ihicloanent 

prior*to workshop implementation; workshop personnel should select procedures A 

which are appropriate to the size, structure, and climate of their pavnleulat, 

agencies or instituttons. : ; 


\ 7. Vhat participantimaterials are needed to’ implement! the session? + 


All materials which are required for participant use during a workshop i 
Session are attached to the session outline; these may-be ‘reproduced for 
distribution fo session participants. Although ‘the participant materials) “ -. -. “® 


#or éach session arefairly extensive (and thus require some “financial 


_* ~e 
expenditure to reproduce in quantity), they are ‘important to the ee . 
implementation of the: — ecause: - ” 


_ 


e they. “provide quick reference. information for participants with little ." 
prior pach aeoune, 


@ they saint and highlight the ieocaeien provided by facilitators a 
and allow participants to. be Betively involved, in the training process 


e they permit ‘individual pranien assessment and skills ‘testing by 
Parr cloarits related to session concerns 


e they reinforce partici ants' workshop “session "experiences and provide. aa 
participants a documen for continuing ” ‘onethe-job reference or use =, 8"... 


(It. Should be noted that although al'l required participant materials 


are attached to the corresponding session outlines, 4 ig)*e comprehensive’ 7 = 


Participant Notebook has been, developed and published as one. compongnt of 
the Workshop Package. This notebook includes not only all worksheegs used 
during the three Generic Sessions, but also additional, reference mg@terial- and 


an extensive annotated listing of resources related tq Title IX and sex. = 
equity. Ideally, each participant Should receive a cppy of this full . : 


Partici ant's Notebook’and a ‘copy of all worksheets flor the Application 


ses 1003 which are ‘appropriate to their Tole--e: 9: ; adminstrator, counselor, 4, 


= hat facilities, equipment, -and resources are oe for catenanatltaty 
of the worksnop? 


The physical facilities provided for. a emoreahas can make a significant 
difference in the difficulty or ease of its jmplementation. The workshop 


“package, requires a room sufficiently large tb accommodate ‘all participants 


for the generic sessions and small break-out rooms for each of the application 

group sessions provided. Moveable tables. and chairs facilitate the creation 

of an informal environment and the implemgntation of small.group activity. | 

Attention should be given to ensuring that. facilities are well lighted, at. cS 

a comfortable temperature -and well ventil ated , and within.access of rest- | 

rooms.” It is desirab™ to inspect facilities well jn advance of the pemrsnee Gy 
- 


The equipment to be utilized in the-session is specified in the training 
Outline. .Care should be sae to make drrangements well. in advance of the 
workshops for the use of equipment to, check. just prior to the session to 
ensure that oF equipment, is available and in moreing order, . - & 


ec ‘ 
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9. What guidelines should be observed by facilitators throughout the ’” 
_. workshop? ; 7 - we 


7 


Workshops dealing with sex equity often involveéparticipants ina 
“questioning of some of their earliest learnings and most basic. beliefs and @ 
assumptions, Individudls dealing with these issues may have negative 

feelings about changimgy roles of males and females: in our Society and 

experience fear or amger about.sex equity efforts in’education. It ig . *...° 
chitical that workshop facilitators understand that these reactions are * 8 
to be expected and how to handle them in positive ways. Some suggestions 

- for dealing with:possible resistance or rejection of the ideas covered in’ 

the workshop are outlined below. , 


Workshop facilitators should: | J 


@ Remember that change in knowledge,: attitudes, and skills requires 
., time and continued.support. Each person must move through a process 
" - Of exploring, understanding, and -acting on new ,ideas before théy 
can be accepted, Rejection of ideas presented in the workshop should 
not be interpre as a personal rejection of the presenter. 


eWork to provide continuing support ‘to participants even when they are 
‘met by \disagreement and/or resistance. Responses to be avoided by 
workshop personnel include: . 


- Defensiveness--the expression through words or behaviors that 

- a facilitator or resource person feels as if an attack has been 
made against hergitis personal ability or adequacy. Workshop 
personnel should try tg maintain an open attitude and: deal with 
the ideas presented by the participant rather than the internal 
feelings that oer id@as may create. 


: : ——a 
- Rejection of the group--the\gategorization of an “individual 
group as "hopeless." ‘One of the ways that facilitators may 
eal with persons who disagree is to reject them. It is important. 
_ that workshop leaders maintain communications with all participants 
é a. and continue to work through the. feelings and ideas presented. 


- Future predictions--stateménts to an individual or the group such 
as "I'm sure you'll -eventually*see it my Way." «Although iv 
is quite likely. that many who reject ideas see: in workshops 
-will change over a-period of time, it is not helpful to dismiss 
the issues being constdered by making future predictions. 


- Avoidance of the issues--dropping relevant controversial feces 
before they have been considered. Avoiding open consideration 
of possible implications of the Title IX regulation through 4 
‘aicomment such as "There's really no need for major changes in 
--most programs" does not contribute to participant learning or 
problem solving. Workshop facilitators should anticipate some 
of the controversial questions or_ concerns which are likely to | 
be raised and be prepared to deal with them, if only by admitting 
uncertainty and a willingness to help Participants obtain ° 
assistance from other sources. 


- Overcontrol of ine participant | group--p ssing the group ahead 
regardless. of their“present needs or abi irty to deal with 
some of the issues. Overs chedul ihg a workshop agenda so that 
time is not available for clarification questions or. for 
consideration of the implications of theyinformation in small 
group discusgidn is one way to overcontrol they participant 
group. Workshop plans must include time to ensure that partiCipants 
have the opportunity. for a exploration and evaluation of 
the information presented. “s 


@ Work to maintain a climate where participants' questions, feelings, 
and opinions can be expressed and considered. Maintain a nonjudméntal 
approach toward the express ion of feelings or @inions which differ 

. from those being expressed ' in the workshop. . 

e Provide participants with concrete “information “ad materials whenever 

possible. Much of the resistance to accepting change occurs when * 
people do not understand the rationale for change and the, specific - 
steps that must be taken in implementing change. It is essential eo 
that participants be given opportunity to identify specific ‘directions | 
for change, to devefop the necessary skills for change and ‘to receive 
Support and assistance during this process. 
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-- Outline for Generic Session Two 
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ve * Title IX Equity Workshops Project 
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TITLE IX--THE REGULATION: AND THE. GRIEVANCE , PROCESS’ | 


a GENERIC SESSION TWO 


~ Session Specifications - ee 


Session population: Local education agency staff, ‘inéluding administrators, 
Tithe IX coordinators, instructional $taff, counselors and studerit personnel 
_ workers, vocational education personnel , and_physical education and athletics 
Staff; board members;, and representatives of community’ groups . S 


- Session objectives: The objectives for Geert Session Two include: 
e to review for participants the requirements ‘of the. regulation ate 
- _ impTement Title, IX of Me Education Amendments of AQ72 


{ 
‘@ to provide participants. an opportunity. to. assess their own understandings 
of Title IX requirements: by enariy questions and answers with others 
“e to provide participants with an understanding of the significance of: 
- Title IX grievance pM@cedures , as a method for cote) eet wits of: sex 
discrimination and for MOAIEOTING Title IX compliance... ae . & 


+» @ to provide participants with information regarding the Structinal. id 
. components or characteristics of an.effective grievance procedure. and 
an opportunity to evaluate tne structure of several sample. geicyaice * 
procedures . fs eG aan 


e tq increase participants’ understanding | of and skills related to their 
own: potential a a for grievance problem solving 


e to provide participants. an opportunity to increase thejr skills in 
identifying Title IX vidlations and in formulating cotrective or remedial 4 
actions appropriate to. these Mp tebions through he analysis of sample 

* Title IX grievances _ % : 


Time required: «Three hours 4 F -  ¢ } 
‘ Materials needed ~ 


” 


For participant uses, .~ a _ mo a 
@ "Title 1X of the pdueation Amendments of 1972: "A Summary of the | ; 
Implementing Regulation" (included in participant: s notebook -- 
Participant _— 3A) . 

@ asec Gridvance Procedures A and B" (included fn participant's . : 
. notebook--Participant Worksheets 4 and 5) 


’ @ "Checklist: for Evaluating the Content of a Grievance Procedure" (included 
in participant's notebook--Participant Worksheets 6 and 7) 


wa : “4 4 ° zy 


- notebook-~Appendix C) 


a 
e oo 


@ "Sample Title IX Grievances" (4ncluded in pareien pane’: notebook-- 
Participant Worksheets 8- 16), = - 

e "Sample. Title 1X Grievance. as A and B--Analyses" (included tin 
participant! S ada B) 7 \ 


¢ t 
» 


e-"Sample Title IX Grievances--Analyses" (included. Tn participant's . 
<.. ) ie. ; 
. _ 4 re . 


For facilitator use: 


‘@ Charts on. fewephints acetate transparency, or chalkboard: 


"Components of a Grievance Procedure". (‘See section WV of this out- 


” ane). . 


~ Definitions: corrective action and remedial measure .(see section 


- V of this outline) 


pac N tators. required: Al though’ the session may be conducted by a single 


person, it 1s ip lathe in ieee cases: to share responsibilities among 
several persons (female and mple) who possess both subject matter ex- . 
lls, and who represent racial~ethnic . 


pertise and group process. sk 
diversity 


Facilitator preparation peat : 7 : : 
The facititator(s ) should: . - | | 


ce 


@ thoroughly review this outline and all participant materi 


e thoroughly review the following Supportive ateeiaioe: 


Title IX of the Education Amendments of 1972: A Summary of the . 
Implementing Regulation by the Resource Center on Sex Roles Tn: 


als” 


4 


‘* Complying With Title IX: The First Twelve Months by Shirley 


Education 


Mcune and Martha arenes (GPO stock .No. 017-080- 01669- 9) _ 


lying With Title ie Tm lenenting Institutional Self-Evalua-_ 
ion by Martha Matthews and Shirley McCune; those sheets in each 
section. headed "Self-Evaluation: An Outline” he a - 
(GPO stock No. 017- 080-01672-9) : 


* Title IX Grievance Procedures: An Introductory: Manual by Martha 
- -*Matthews and Shirley McCune, particularly pages 13-48 


(GPO stock: No./017- 080- 01711- 3) 


* Sais may piirchased fon the resource Center on Sex Rales in Education ore 


ERIC 


the Government Printing Office, mosniagton D.C. 20402. 


Se 


@ review aingeetes lecturettes and adapt them to accommodate UNigue 
_gréup needs or facilitator(s) style 


-- “Introductory Comments" (see section. ] \ _ 
of this qutline) ( 5 minutes) a 
~ "A Summary ofthe Title IX Regulation". " . oe 
“ (seé section"II of this outtine)- (20 minutes) ; 
"The Function and Structure of Title ny 
IX Grievance Procedures" (see section 
III of this outline) -(20 minutes) \ 
- "Implementing Title IX Grievance Pro- \ } 
cedures" (see section V of this outline) ( 5 minutes) ie ‘ 
_._- "Summary of Generic Sessions and Preview 7 
' of the Application Sessions" (see Section Aeon 
i. of -this outline). | . ( 5 minutes) 


— 


@ prepare charts (on newsprint, seotate transparency, or chalkboard) . 
as identified in "Materials needed" “aid of these Sessions Specifications 


Group size: Flexible (ws 2 4 . 


Facilities required: Meeting room to mecureedate expected number of Bape LCPayitss 
movable tables: and chairs will facilitate smal] group work: 


. Equipment and supplies required: Overhead proj nd transparencies, cHalk- 
~ board and re or newsprint and markers? penc for each participant 
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Session ‘Agenda oo 
INTRODUCTORY | COMMENTS 7 mes TIME REQUIRED: 


“TITLE IX: THE REQUIREMENTS OF THE IMPLE- 
MENTING REGULATION 


(Bs 


A. 


ie. as 
TITLE IX+-THE REGULATION AND THE’ GRIEVANCE PROCESS 
a GENERIC SESSION TWO 


A, Lecturette--"A Summary of the Title IX’ 
Regulation" (20 minutes) 
B. Individual activity and smal] group 
discussions--"Title IX. Questions and c 
Answers" (20 minutes) 
C. Total group processing : (10 minutes) 
BREAK TIME REQUIRED: 
THE TITLE IX GRIEVANCE PROCESS: ee 
TITLE IX GRIEVANCE PROCE@URES . ° * TIME une 
A. kecturette--"The Function and Structure 
of ‘Title IX Grievance Procedures" 20 minutes) 
Questions and answers 5 minutes) 
C, Small group discussions--"Evaluating 
| Sample Title IX Grievance Procedures" (20 minutes) 
D. Total group processing. (10 mthutes) 
THE TITLE IX GRIEVANCE PROCESS: IMPLE- 
MENTING TITLE IX GRIEVANCE PROCEDURES TIME REQUIRED: | 
Lecturette--"Implementing es IX i 
Grievance Procedures" ( 5 minutes) 
~B. Individual activity and smal] are Ee 
discusstons--"Evaluating Sample Title 
IX Grievances" . »(35 minutes) 
he Total group processing 10 minutes) 
SUMMARY OF GENERIC SESSIONS. AND PREVIEW. 
OF THE APPLICATION SESSIQNS : TIME REQUIRED: 
fl, oe ‘a 


TOTAL TIME REQUIRED: 
: 


( 


TIME, REQUIRED 


5 MINUTES 


50 MINUTES 


( 


15 MINUTES 


55 MINUTES 


a 


® 
50 MINUTES 


5 MINUTES 


180 MINUTES 


¥ 


' 
t 


- INTRODUCTORY COMMENTS 2 a | TIME REQUIRED: 5 MINUTES - 


~ Purposes of the activity: \ 
The purposes of this activity are: ; 


e to igtraduce any faci}itator(s) who may be new to participants . 


¢ ; eS 
@ to provide participants with an overview of the content. and activities 7 
~\ of this second generic session 


Materials needed: None. 


Facilitator preparation required : 
The facilitator should: | 


. @ thoroughly review the session outline’ and all participant materials 


@ review suggested introductory comments and adapt them to. accommodate 
_ unique group needs or facilitator style 


a 


Procedure: | | : a 
i & 7 “ em 
- The facilitator and any. persons assisting with this session should be 
‘ introduced if they have not been before the group before. Any housekeeping 
information relevant to this session may also be discussed at this time. — 


The facilitator should then introduce this Generic Session Two with 
comments such as the following: 


"Up to this point in the workshop, we have been exposing the context f, 


" for Title IX, rather than the Tithe IX requirements themseeves. {We have 
considered: : / 


@ the Legal. context for Title IX--the relationship of Title 1X to 3 
other antidiscerimination Laws .affecting education institutions, and | 
. -the need for maintenance of efforts to implement alk ‘of these Laws 


@ yy 
@ the sociak/educational context for’ ritle TX--the sources of sex 
dif ferentiation re ray and their possible outcomes for females 
and males, and the goals fdr equity in education and possible charac - 
teristics of such equity ’ . | 


"With this background, we will be spending the next several hours in a? 
the workshop exploring Title IX requirements in some detaik. We wilh: . - : | 


: q 


“ 


activity after the review," | 


° 


a 
¢ 


@ Xeview the provisions of the Tithe IX regueation , . = 


-. é 
. @ Share our questions and answers regarding Titke- 1X regulatory: 
nequisements in small discussion groups - 


o, 
s 
S 


review the Tithe 1X hequirement foAimpLementation 06 a grie-: 
ance procedure and cousider some 6f the components which are 
usuakfy «nctuded «n a grievance procedure 


"@ evaluate several sample grievance procedures a5 


0255244 OWN ability tb apply our knowkedge of Tithe 1X rnequire- 
ments to the resolution of sample Tithe IX grievances 


. In short, we will be working during this session to increase our knowk- 


edge of Tétle 1X requirements and our rae to interpret them ina — 
vartety of situations. This familiarity with the Tithe 1X regulatory 
requirements will enable us to work mone effectively during the ne 
two. workshop sessions, when we wilh work in subgroups on the implica- 
tions of Tithe IX for achieving sex equity in education through our 
Andividuak professtonak roles within the education system. — 


"This Session 46 Likely fo bea particularly busy one--we'Le be 


movang through a-variety of information and activities very fast. We 


hope that you won't feel pressured to complete all activities in equal 
detail in the times allowed. Instead, we hope that you wrk work to 
Adentify major points and issues during this session, to obtain answers 
to those questions which. are most important to you, and to identify 
io 4n your worksheets on which you may want to spend more time 

0 de this session. Remember that there 1s a wide range of knowLedge 
and expertence rekated to Title 1X nppresented by participants and that 
ak of you wll vary in the amount of time yourneed or want to spend 


ON VALkOUS ASSUCS ON activities. 


; "We wall begin this session with a review of the Tithe. 1X regula- 
tion. For some of you, this may be familiar information. 14 40, you 


= may wish to check your understandings with the explanations provided 


in the review. You might also-wish to think back on the goals and 
characteristics of equity in education identified in the Last activity 
and to assess their relation to the Title 1X regulation. Eon others 
of you, spme of the information presented may be new. 16 you have 
questions, please hold them and hake note of them for use during thy, 


/ 


eet GP . ae ee 
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TITLE IX: THE REQUIREMENTS OF THE “IMPLE~ ~ 


MENTING REGULATION, _ TIME REQUIRED: 50 MINUTES 
(A) Lecturette--"A Summary of the Title IX 
3 Regulation" ~~. -» (20 minutes) © 
' (B) Individual achivity and small group 
. discu¢sions--"Title IX eS Ie oe. ° 
Answers" « “(20 siinuted! 
“(C) Total group processing a (10 minutes) ; 


« 


= 


Purpose" of the activity: 
» * The pumpescs of this activity are: 


= to review with participants’ die specific reoudreniants of the - 
‘regulation to implement Title IX of the Education Amendments of - 
1972 -and related clarifying memoranda and amendments : 


- the procedural] requirements for comp! ince: 


the admissions requirements _ 


the requirements regarding the treatment of students 


a 
-_ the ‘employment requirements 


e to provide participants with the opportunity to assess their own 
_ understandings of Title IX requirements by sharing questions and 
answer's with other participants 


w 
polis \ 0% 


. Materials fieedial , 7 ; , 
For participant use: ~ | 
e "Title IX of the Education Amendments of 1972: A Summary of the 

Implementing Regulation" (included in participant's notebook -- 
Participant Worksheet 3A) “8 a 

For Factlitator use: None : : = e or 

Facilitator preparation required: 

The facilitator(s) should: 


) thoroughly review this outlineaand all participant materials 


e@ thoroughly review the following suppartive materials: 


% —— 


. Title IX of the Education Amendments of 1972: A-Summary of - 
e Up ement rg egulation by the Resource Center .on Sex 


‘Roles in Educatton z 
: ~ 


| ON | = 4 
_ * Complying With Title IX: “The First Twleve Months by Shirley 
. McCune and Martha Matthews (GPO. stock No. 017-080-01669-9) 
Le . 
* Complying With Title IX: Implementing rnstitubtons! Self- 4 
evaluat on by Martha Matthews and Shirley McCune, those sheets 
in each section which are headed "Self-Evaluation: An Out- . 
_ line" (GPO stock No. ih, a r 


- . e review the suggested lecturette and adapt it to accommodate 
a, __ unique group needs or facilitator style | 


Procedure: | . \ 
ae | 


A, Lecturette--"A Summary of the Title ~ 
IX Regulation" , - (20 minutes) 


The purpose of this lecturette is to review for participants the 

a requirements of the Title IX regulation and related memoranda, amend-  — + 
ments, and case law. Although many. participants may have heard -such 
reviews before, some may not have, and others may have developed mis- t 
. conceptions based on past information. It is important, for these . 

2 ? reasons. that all participants be exposed to this review in order n - 
"of establish‘a common Understanding and frame of reference for the acti - 

ties to follow in the rest of the workshop. - = 


we Suggested lecturette is provided below. It is tied closely to 

_ the actyal provisions of: the regulation, but facilitators are encouraged 
to provide-interpretive information or concrete examples which are 
relevant to theéxperience of the participants. 


Suggested tecturette: 


. "Tithe 1X wag enacted in 1972, aster much Congressconal testimony ‘ 
whith cited data similar to those we hdve just reviewed. The nequeation ,* : 
to dmpldement Trtte 1X was issued in 1975, after still mone testimony 
documenting the.nature of sex bias and.discrimination in education 
policies, practices, and programs, The negukation to AmpLement Title . 
IX 48 very Specgfic.in many of Lt provisions; this specificity re- ; 
ftects both the availabikity of data documenting sex bias und the years 

‘a of exBertence gained by HEW'S Office for Civig Rights (the office 
responsible for the regulation and §or Federal” enforcement of Title 1X) 
an the’ implementation and enforcement. of other Federal antidiscrimina- 

thon nequxnements. 


cy 


% 


g Mitte IX states thats 


i 2 UE ae Ee Les on the basis of sex, be excluded from 
pte On An, be dented the benesrts of, or be subjected to 
crdmnation under any eduga On program or actrvaty ACCRAVANG 
Fedenak {inancial INVES. a 
? ; * | 


nce,’ 


‘ t 
Mig as 


¢ 


os ed : 
*CopTes may be purchased from the Resource Center on Sex Roles in Education 
or the Government Printing Office, Washington,.D.C. 20402. 


s « bu 
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? 


/ "The PT of 4ts imoLementing regulation are organtzed into 
four major sections: ee % fa 
1, A procedural section which specifies general definitions and a 
- flue baste complLiamee procedures required of age education 
- agencies and institutions receiving Federal funds. These — . - ss 
hequinements are an important feature of the Title 1X regulation. 


2. An admissions section which delineates discriminatory policies 

*. and practices which ake prohibited in the admission of students 
#o specified educational programs. This section applies to ; 
Schools of *vocatdional education and to most postsecondary po j 
‘education institutions. - . . _ 


} Ly . ‘ : ; ‘ ; , 
ne. treatment of students section which outlines requirements a 
for nondiscrimnation in students’ access to courses, student ° . 
poktcies, counseling and guidance practices, physical education 
and competitive sports, facilities, financial aid, extracurric- 
- - + ular activities, ete. " a 
x : a "4 
"  * 4, Am employment section which \pecifies prohibited forms of 
- ae dil princeton an the employ policies and practices of 
edutation institutions and agencies receiving Federal funds . 8 
i _ : "In Particivant Worksheet 3A you will find a copy of "Tithe IX 
of the Education Amendments of 1972: A’ Summary of the Implementing. ; 
Regulations’ We are going to review briegly those major provisions of — é 
~ 5 the regukation which are of most relevance to Lotak education agencies; 
". you may find it useful to follow along in the,'Summary,' which provides 
more detarked information. | 


ae 
~ 


"Fins, we are gotng to examine the requinepfants of the procedural 
secdion of the regulation. ; 
v 


. 


Procedural Provisions: . oe ~ 4 FF | 
/ There were a procedural steps which were to have been imple- . 
J ; 


mented by July 21, 1976. 


~ 


I, kiance and nondis- 


7 Each institution or agency covered by the Tithe IX regulation 
— 4& Kequined to develop a polity ement of Title 1X com- + 
plcance and nondiscrimination on’ the basis of sex and to 
‘make notification of such policy to employees, students, | 
parents of elementary and secondary students, sources of 
a. —Aeherral of applicants for employment, Labor organizations, - 
’ . and organizations holding contracts for services, Initial °° 
; notification was required by October 1975, but notification  * ¢ 
As an ongoing responsibility. “This policy statement should a 
appear in such official dacumentéd ads caprse announcements, 
Job announcements, student handbooks, requests for rneferial 
ae of applicants, etc. ; 


— tWo aneads of acdtivity--one 


@ person with responsibilities for compliance with the 
_ student treatment: portion 0§ the Aegutation. . 


t 


“f0rA agency/institutional compkiance with Tithe 1X nests 


. Development of a grievance procedure for the handing of 
crimination comp ts 


. Cc competion Of an “institutional Sek f- evaluation 
Institutional self-evaluation 44 basicakly a neaitnod 


Each education institution ouagency 46 required ta des- 


4qnate. an. employee with responsibikity for coordinating 
its Tithe 1X compliance efforts, Ultimate accountability 


with the chiefs administrative officer, but the regulation 
nequines the designation of an empoyee with specific re- - 
spondsibilities for coordination of efforts toward dmple~ 
mention of the regulation. In many instances, it 44 
advisable that two persons~pe designated to coordinate 

ne Joxson with Aesponsibilities, 
for compLiance with the employment requirements and one 


Each recipient of Federal funds must develop an internak 
grievance procedure for the handling of complaints of 
discrimination. ' This requirement covers oly those com- 4 
plaints related to possible noncompliance woth Jitle “IX, 
but in many cases it is advisable to develop or extend 
such a procedure for the handling of complaints of race. 
oe since this 4s also prohibited ‘by Federal 
aun 

\ 


Thene is Little specification of nequelements for the 
gptevance procedure beyond the requirement that 4t pro- 
vide for prompt and equitable resolution of complaints. 


It must be pointed out that the existence of an internal. 
grievance procedure does not Limit the possibility: of 

the direct filing of. complaints with the O¢fice for Civil 
Rights without use of the internak ‘procedure or before, , 4 
during, a aster use of the internal procedure. : ’ 


self-assessment directed at the identification and CcoAnec~ 
tion of overt and covert forms of sex discrimination 

which viokate Titke.IX requirements. . The institutional 
seks- evatuation process consists of three basic parts: : 


4@ abs examen and evaluation of present policies and — 
practices compliance uth TéAtle\ IX ——e 
ments * . 


6 noe Ceowtioi of policies and practices found to‘ 
be. ae . 


‘ 


bo 


j e development of Aemedial steps to be taken to — - os VO 
ekiminate possible effects of past discrimination 


| This process was ‘to have been completed by Jueg 21, 1976. 
- \ description of al modifications ahd.remedial dteps taken ° . . 
* «must be Rept. ow file for a three-year period. + - . 


‘ 6 . = * m - ’ 
. Submission 7 a, compliance assurance foram to the Office. ae 
OA CAV i a, 


* : education agencies and institutions necetving Federal - 
a unds are requined to submit assurances of Title 1X compliance - 
| 0 the Office for Civil Rights as a condition of ekigibivity 
; on Federak funds. Form 639 was developed for this purpose, 
_ . and copies were mailed to all recipients. The initial 
. 4 deadline for submission of the form was September 30, 1976; 
akk education agencies whose Form 639 (or the revised 
ye 3 Foam 639A) 48 not on file with OCR face possible terunination 
. . ‘+ Of Fedenrak aid. | : 1 


Ww 


Admissions Provisions 

rrr ‘2 
The ‘seeond section of the regulation 18 the AdmésSLONS SCCLLON wf neces vai some ape» 

It applies onky to institutions 0f vocational education and to 

Specified postsecondary institutions. No student may, on the. basis = 

of Sex, be denied admission or be subjected to discrimination in 

admission by any institution 0f vocational education or by any ; 

Specified postsecondary institution., Because the majority. of ele- . 

mentary-secondary institutions are not covered by this section of 

thy Aegutation, it will not be discussed farther here. Specific 

prohib«tions are Listed in your "Summary. . 


- 8 


’ m= ; 
— . Treatment of Students ‘Provisions: ; -. 


f . . 
‘The treatment of students provisions of the regulation cover 
nearty every aspect of student treatment and student programs. In, 
‘generat, the regulation requires that: : 


It specrficatky provides that education institutions or 
“agencies may not, on the basis of sex:. - a . 


id 6 provide different aid, benefits, . or senvices; 


j : ‘ 4 
@ deny any such aid, benefits, or Services; 


a 


lation inckude the folloving: 


he 


é a ; : t. - 


‘? 
. 


e ies any person to Aeon on Pe nukes of be- 
havior, sanctions, on other treatment; 


@ discriminate aginst any: person dn the application Of any- 
‘nukes of appearance; a, 
e provide significant aseistines to any agency, organization, » 

on person which discriminates an the basis of Sex. dn pro- 

viding any aid, iii On services to: acl on .em~ ° 

ployees; . 
~ — @ Limit any person in the enjoyment of any Roe privilege, 
advantage, 0% opportunity. 


These prohibitions are quite broad; it is, possible that the courts, 

mM in the future, interpret them in such a way as to extend’ ~~ 
the detailed prohibitions a aint differential treatment which 
ane aaa contained within this section of the negukation. 


"These detailed prohibitions cover demonninatidh in stud Ube 
Of facilities, access to course offerings, counseling and c eling 
materials, financial assistance, health and insurance benefits or 
Services, athletics, and treatment based on marrtat On panentak Status. 


"Examples of some of the provisions of this section of the negu- 


. 


Course offerings. Course offerings or other education activities 
may nod be provaded separately on the basis of Sex, nor may participa- 


tion in course offerings and activities be a on Aequined on such 


basis. Included are health, physical edu on, andustrial, business, 
vocational, technical, home. economics, music, and ae education 
COUNS LS : 

es . 

@ With respect to ‘physical education COUNs eS, iaeeions ‘aie 
required to develop coeducational programs as soon ads possible 

‘ but in no event Later than July 21, 1976 at the eLementary 
— chook Level, and July 21, 1978 at the Secondary and post- 

- Secondary Levels. 
--Students may be grouped by ability in physical education 
classes as Long as ability 16 assessed by ia standards — 
developed and applied without regard. to sex. 


’ --Students may be Separated by sex within physicat education 

classes during RURrApaAon an contact sports, : , 

‘eo Portions of classes in eLomentary and Secondary schoo) which . 
deal exclusively with human sexuality mae be copductyll separate- 
ky gon males and females. - Oe es 


ar a . \ .. op 


; I . . / #s - : ; . ‘ : 
z yo . 8 . ai ares 7 é a 2 


@ Recipient institution may make requirements based on vocal _ 

range on quakity which result in choruses of one or predominant 

mo ee one sex. “(OCR ta since ruked that schools may maintain singld, 
t- Sex choruses if they are provided for students of both sexes an 

a df they result from the application of these criteria.) - 


Schools of vocational. education.. A Local: education agency may : 
' on the bass 44 ex, exclude any person from admission to any institu- 
tion of vocational education on any other school on educational unit So 
At operates unless it otheuiise oe available to such person, accord- + | “ 
ing to the same policies and criteria Of Admission, courses, services, 
and facilities compaiable #0: each course, Service, and facility offered 
dn or through such schooks, : 


Counseling and counseling materials. Institutions may not discrimi- 
nate onthe basis of Sex in th @ counseling on guidance of students on 
apphigants. _. = a. o 


@ They may not use different testing on counseling materials {or 
students on the basis “of sex on use materials which permit or 
| _  Mequine differential treatment of students unless such materials : , 
o cover the same occupations and interest areas and their use is : 
| shown to be essential to eliminate sex bias. Recipients must | 
develop and use internal procedures for ensuring that counseling 
and testing materials do not so discrimi ye. if 


, @ When a recipient finds that a paiticular class contains a sub- ~ 

—  ~Stantialky disproportionate number of Mudividuals of One Sex’ 7 
a (for example, that 80 percent of the stidents in ap advanced math 4 
class age make) the recipient must take action to/ensure that . - 

this disproportion is not the result of Sey discrimination by ~ . 4 
"counselors or in counseling materials. ; a oe 


ra 


\ 
Employment assistance to students. Institution may not provide 
SeUVACeds OA assistance in the procurement of student employees to 
agencies on individuals which discriminate on the basisrog sex in thein# 
employment practices. ‘ : 


Health and insurance benefits and sfvices: Institutions may not : 
discriminate ov the baste of Sex an providing medical, hospital, accident: 


on Life insurance benefits, services, policies, ot pkans to any students. 


, Marital or pvp tol status. A recipient may not apply any i Be 
concerning a student's a on potential parental, family, on marttal 
status which treats students differently on the basts of sex. No 


* : student may be discriminated against on excluded from an education pro~ 

/ gram on activity .on the basis of pregnancy or related’ conditions untess 

the. student requests voluntarily to participate in a separate portion — 

the program or activity. . . = 4 . 
“be ; 6 


«* 


of 


a” , 


*AthLE tics . The send nequinements of the athbetics section 46 
that no person, on the basis of sex, be exckuded’ {2.0m participation’ An, 
be dented the benefsets of, be tre ifferently from another person, 
on othewmise be diseriminated agai any interspholastic, inter- 
colkegiate chub, or intramurml ee offered by a recipient, and 
that atighetics may not be provided Separately on the basis of sex. 


: Separate teams may Ys however, “be operated for members of: each Sex 
where: 


' @ Selection for teams is based on competitive skill, or 
@ the activity involved db a contact Sport. 1 


Where an agency/institution oneiates ON Sponsors a team in a 
particular sport {or members of .one sex but not the other, and athletic 
- opportunities for members of the excluded sex have previously been 
Limited, members df the excluded sex must be akkowed to try out for 
the team offered unless the sport invokved is a contdet sport (boxing, 
wrestling, rugby, ice hockey, football, basektbatl, and o on Sports, 
the major ene 0f which involves bodity contact) ." 


In assessing “equal opportunity for members of both sexes, suey 
will consider: . 


e. whether the selection of apo and Loves of competition 
~ effectively accommodate the interests and abilities of members 
of both sexes, mee 


scheduling of games and practice tine, 


e travel and per dion allowance, . | 
@ opportunity to receive coaching and academic Autonring, 
e qssignnent and compensation agesankels ‘ | 
e phovesLons. of “housing and dining facilities and services, and 
6 publicity. ' | ns 


_ = Unequal aoanenate expenditures for members of each: Sex On for make 
Pe female teams will not constitute noncompkhiance, but WEW may con- ~ 
‘gdder the failure to provide necessary funds for teams of one sex dn 
assessing equality of opportunity. (Again, doklar-for-dokkar expendi- 
tures for make and female teams are not required; eer es ee, 
to provide. equal opportuyity ane ‘required. | 


, 


e 


; ‘Age Anotitutions/agencies must pr ie 400n as possible; elementary 
% ‘Schools must be in full compliance with thi Section by Juky 21, 19763. 
anes Secondary and postsecondary schooks ‘by July 21, 1978, 


Facikities. Separate toilet, Locker room, and shower facilities - 
may be provided on the basis of Sex; those provided for one Sex must be 
comparable to those provided for the other. 


Employment Provisions: 
The Last section of the regulation covers the employment - . @ 

policies and practices of the education institution or agency. Its - 

provisions are closely rnekated. to EEOC guidelines issued under 

Tithe VII ofthe Civil Rights Act. Specificakly, discrimination 

4& prohibited in: ae 


Access to employment, including 
° necnuttment policies and practices " {/ 
@ advertising : 
@ application procedures » ‘ 
@ testing and. Antervieuing practices 


2 


Hinin onomoztion, inckucding | 


@ selection, practices e 3 
@ application of nepotism policies Be S ‘ 
@ demotion, Layoks, teamination : 

@ tenure 


Compensation, including ( 


@ wages and salaries 
@ extra compensations 


. Job assianments, inckuding 


@ classification: and position descriptions 
@ Lines of progression i ? 
° @ seniority Lists - sO og J 
@ assignment and pkacement — a 


, Leaves of absence, including 


: @ Leaves of temporary disability oe on a 
@ childbearing Leave and related medical conditions 
@ childrearing Leave 


A 


te 
. “@ 
w 


4 participants to hold, their questigns for use in the activity 


: “6 ; 


“ruinge ‘benefits inebuding a. &, 


 @ -Ansurance plans - . —_ a Fs a 7 
te nethrement plans =. - ; a 


@ vacation time Paar ee ea ee 
@ travel opportunities - f 2s * a 6 ; 


vi oe @ sekeption and Support fon training 1. 


Labor organization” contracts 


‘The Education Amendments 04 4916 Sites sive. amendhents to 
Tithe. IX, which provide additionat.. rat oe of Title IX ne- , 
— quinements. The two aaa aa nebevant to to at education agencies 
oo to: 


ef exclude activities heed An “connection o Boys' havik 
Ginks! Nation, Boys' State, and Girts! State from ventas 
by. Title LX . 


7 bpecisy that 1 Tithe IX does: not preclude’ oe Son on mothe 
‘en-daughter activities at gn educational, institution, - pro- 
vided that these dpportunities are. ened companante) 
fOr students of both Sexes. ° 


In addition to modification Aieaagh the pichanene Mibe oaks 
Tithe IX requirements are also subject sto seed iomaalse through 
~OCR rukings and through court decisions, 


One such court decision which has been the abies of necent. 
discussion ee the case of Romeo Community Schools v. U.S. _ 


. rea AOM - ‘enforcing ‘the Title 
, - IX regulation, provisions regarding ee ee pregnancy and mater- 
 mty Leave. .Adthough the opinion issued by U. S. District Judge 
‘ Feikens in April’ #977 coneluded that Title IX was not antended to 
_ ° Aeach any of the empLoyment practices of reqipients, athe judgment 
> entered in. May 1977 to impLement the, opinion deakaned invalil onty 
* ‘that section of the Tithe AX regulation dealing with the marital 
and parental status - (including pregnancy) of employees. Further- ~- 
mone, the Office for-~Civil Rights - Tas announced its decision to 
- continue enforcement of Title IX regulatory requirements related 
to employment (inckuding those related to pregnancy) as usual out- 
bide the jurisdictign of the U. S. UE Court for the Eastern 
District of Michigan. is 
The facilitator should conclude the ee by again Pounestin 
NaS 


1 


Senay the lecturette: 


*- Since the Romeo inci stoi courts are other U.S. Districts have ' 
rwled regarding Title IX coverage of employment. Because their rulings 
differ, in the different Districts, persons, with questions regarding Title “IX 
‘coverage of employment in their area should seek ‘legal counsel’. It must | 
be renfembered, however;. that sex discrimination. in most employment polities * 
and practices: of education anstiRULions is prohibited by Title VII of the 
Civil Rights Act.. 


oe F 2 , = 


- 


ee 


2B, eee ED activity (5 minutes’) and smal] group discussion (15 minutes) 
; -~"Title IX Questions and-Answers" (20 minutes total) a 


The purpose of ‘this smal] group question and answer activity is to provide 
participants with an opportunity to raise questions regarding Title IX re- | 
quirements. ot to test their own understandings of (and ability to communicate 
Clearly regarWing) these requirements by responding to the questions of others. 


, e 


, The facilitator should introduce this activity}with comments such a$ the 
following: ae i 


"Fon some of you, this may be your first exposure to Title 1X hequirements , 
while others of you may-have heard the regulation summarized many times. 
Many of us, regardless of our famclianity with the words of the Title IX 
negulation, may not akways feel comfortable applying these words to the - 
particular practical situations we encounter. 


"In onder to test our understandings of Title IX and to obtain abststance 
with our questions, it is useful to discuss them with others. In fact, one 
of the most important functions we can perform as we return'to our schools 
and communities is to answer the questions and clarify the misunderstandings 
vf others--our colLeaques and §riends--negarding Title 1X requirements, For 
this reason, we would Like you to spend the next few minutes in smal groups, 
taking turns \raising your questions regarding Title IX, and answering those 
narised ethers, <#& you are able. — . 


” 


Spend apphoximateey 5 minutes working individually t.. write down 


any questions you have related to Tithe IX nequinements. Then form small 


gtoups of four persons each to ask your questions and to try to answer those 
natsed by others. As’ you discuss in your smakk groups, make sure that each 
person has an opportunity to ask at Least one question. Make note of any 
questions which you feek are not answered. satis factortky in your small group; 
you wekk have a chance to ask them again in the total group at the end of this 
activity. You may wish to refer to your summary of the regulation during your 
discussions. You will have apphoxamateky 15 minutes in your smare groups, 40 
remember to keep things mOwengs _. = : . 

Participants Should be allowed 5 minutes to write their questions indi-.. 
Vidually, then be asked to form smalj groups to share questions and answers 
for 15 minutes. During this time, the facilitator(s) should circulate among 


_the small groups to identify any uestions which are "resolved" incorrectly. 
These should be raised later in he:total group if they are not raised by 


Participants. The facilitator should avoid becoming involved in lengthy 

Substantive discussions with the group members; She/he should take care 

to let participants respond to the questions raised. ee 

: 5 ee : ; . 

C. Total group, processing . %&, os -* ) . ~(10 minutes), . 
After 15 minutes of small group discussion, participants Should come’ . 

together in ‘th@ total group to discuss any questions left’ unresolved. About 

10 minutes should be provided for this activity. During this time, questions 

beyond the kriowledge: or authority of the facilitator may be raised, as may 

questions whié¢h are el or argumentative. It is important that facili= 

tators not become. fluSterdd by such questions. Some of the points. to be ° 


‘remembered by facilitators at this time are suggested on the next page. 
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III. 


o Pactittacors shuld limit responses to relevant’ interpretive or | 
“factual information without becoming drawn into aR unents or 
"emotional exchanges. 


e If a facilitator does not know the answer - a question, she/he 
ould admit it and either indicate a willingness to try to 
vide that information at a later date, or suggest a source 
urther information. 3 


e If a facilitator meets resistance to any of the requlatory 
requirements, she/he’ should avoid being drawn into a. position of 
becoming defensive. 


linen the time for. this activity has expired, the Facilitator show d 
close the activity by explaining to participant% that: 
\ 
@ they will have an opportunity to assess their ability to apply 
Title IX requirements to particular situations in an activity 
on grievance resolution later in this session . 


@ they will be exploring those Title IX requirements most directly 
related to their own job functions during the Application 
Sessions which follow Generic Session Two 


BREAK a: 4, TIME REQUIRED: 15 MINUTES 
_ (If there appears to be many questions on Title IX remaining at 

the close of the total group processing, the facilitator may wish to 

invite those persons with further questions or interests to remain 


’ during the break to discuss these questions. If this opportunity is 


provided, the facilitator should ensure that there is.a knowledgeable 
resource person available to those who remain. ) ' 


Neé 
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IV. THE TITLE IX GRIEVANCE PROCESS: EXAMINING | 
—— TIME REQUIRED: 55 MINUTES 


' TITLE. IX GRIEVANCE PROCEDURES 


(A) Lecturette--"The Function and Structure 
of Title IX Grievance Procedures" (20 minutes) _ 
(B) Questions and. answers ( 5 minutes) @ 
(C) Smal] group discussions--"Evaluating | 
.. Sample Title IX Grievance Procedures" _ ie ee | t 
‘ (D) Total group processing 10 minutes e 


‘Purpose of the activity: 
¢ : . 


The purposes of this activity arg: 
e @ to-provide participants a frame of reference for understanding 
the significance of Title IX grievance procedures as -a’ method 
for resolving complaints of sex d¥scrimination and for monitoring 
Title IX compliance 
@ to provide participants with information regarding the structural 
. components or characteristics of effective grievance procedures 


e to provide participants with an opportunity to evaluate several 
sample Title IX grievance procedures “ _— 


Materials needed: ° _ - 
. - For participant use: Ry a ; 
ae e "SampJe Title IX Grievance. Procedures A and B"(included in 


_ Participant's notebook--Participant Worksheets 4 and 5). 


e “Checklist for Evaluating the Content of a Grievance Procedure A and B" 
(included in participant's notebook--Participant Worksheets 6 and 
. 7). ' 
a "Sample Title IX Grievance Procedures --Analyses"~ (included ina 
participant's notebook--Appendix B) js 
For facilitator use: 


@ A chart (On newsprint, chalkboard, or acetate transparency)* con- 
| ' taining the information on the following page. 
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-  FTHTS "chart" may ‘require several sheets of newsprint or several transparencies; 
unless a large chalkboard is available, it is probably desirable to use news- 
print. ‘s ; | 
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Components of a Grievance Procedure a 
| Provisions related to the initiation of grievances = = ae ta 

A. The definition of md may grieve ; | 
B. The definition.of what shall constitute a grievance : = 
C The stipulation of time limits. for “the initiation of eeuaiek: 
D.. The stipulation of the manner Br form in which grievances shall be 

' initidted . a 
E. The specification of any-assistance available to grievants for the _ 


initiation/presentation of a grievance 


Provisions related to the processing of grievances 


- C, 


A. . The number | levels of steps for grievance processing 
B. The form off grievance presentation or processing at each step 
Reouienents notification of involved pariies at various siases 
_of the grievance process 
D. Timelines governing the re actions or steps within. the grievance 
process 
E.* Procedures which shall govern the conduct of grievance meetings or 
' hearings at any step of the grievance process, e.g., 
- the minimum time allocated for the grievance hearing 
- the time allocated to each party. 
- the right of each party to repres@tation 
he right to present witnesses and evidence 
- the right to question opposing witnesses - 
- = the moderation of hearings 
- the right to confidential or public grievance nevis: or hearings 
- procedures for recording the meeting or nearing 4 
F. Requirements for the filing or submission of written information by. 
the grievant or the respondent 
G. The specification of the forms. which grievance decisions shall ‘take 
at each ste 
p * 7 
H. The roles and/or the selection oF, persons involved -in grievance. 
processing ; ( 
Provisions related to the basic recedaval rights of the parties to:the 
grievance : \ 
‘A. The grievant's right of appeal nl 
B. The right of all parties to impartial grievance decisionmakers 
C. The access of grievants to relevant agency/institutional records 
D. Protection of grievants from harrassment and retaliation 
; a 
Est een) of grievance proceedings e 


Ooo Fgetltator preparation required: 7 a aa a ee 
vo <The facilatator.should: oe | : 
- e thoroughly review this outline and al] participant materials oo 4 * gn 
| @ thoroughly review the following supportive material: | 
Title IX Grievance Procedures: An Introductory Manual by Martha 
Matthews and Shirley McCune , particularly pages. 13-48 
‘(copies may’ be purchased from the Resource Center on Sex Roles . 
in Education or’ the Government Printing Office, Washington, D.C. 20402) 


4 


e review the suggested lecturette and adapt it to accommodate unique 
group needs or facilitator style . _- 


@ prepare or obtain chart or transparency on "Components of a Grievance 


“ Procedure" 
Procedure: mn | eo 
A. Lecturette--"The Function and Structure (20 minutes) 
of Title IX Grievance Procedures" : ~ A 


The purpose of this,lecturette is to introduce participants to the con- 
tinuing significance of the Title IX grievance procedure as a too\ for 
equity which can benefit students, employees, and the local educatyon agency, 

- and to identify for participants.some of the components in an effective 
grievance procedure. The lecturette Suggested in the following pages is 
highly summarized in its coverage of a broad variety of complex issues. 
Facilitators’ may choose to emphasize some points and de-emphasize others to 
fit the needs and concerns of the group. Facilitators should ensure that 
they are thoroughly familiar with the Manual which supports this *outline -in 
order that they may respond to the variety of questions which may~arise with 

4 regard to the lecturette. Before beginning the lecturette, the facilitator 
. Should make sure that the chart, "Components of a Grievance Procedure," is | 
displayed for easy reference by participants. \ 


—_ 


Suggested lecturette:  ~ . | _ 


"We have tatked about the procedural requirements for Title IX .compliance. ¢ 
One of these requinements--the maintenance of an anternal Tithe 1X grievance 
procedure--involves all of us in continuing Title IX monitoring and impLemen- 
tation. The Tithe 1X regulation requires that education agencées develop. and: 
maintain an internal grievance procedure for the resolution of Title 1X 
complacnts of sex discrimination. The deteunination of the specific procedure 
to be used is Left to the discretion of the agencg. The onky standard for 
the grievance procedure which is spect fred 46 that it: must provide for prgmpt 
and equitable resolution of student and’ employee complaints. ; - , 


"A Tithe IX gr4evance procedure may be defined as a method, by which an 

andividual on grup may express ae mplaint on a grievance to an agency 

alleged to be violating the. Title 1X nequlation and receive a fain hearing: + 
and a nedsokution of theegrievance without fean of reprisal, The procedure s 

{ must function to determine whether on not a vavtation of the regulation has 
‘occurred, and if 40, it must also determine the appropriate means for 
Lorrécting and remedying the violation. “ 
i ‘ beige eas ’ ~]7~ oe wk 
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ay 


‘., "Panteipation in the grdevance pmocess i both an options of and. 
s the ongoing responsibility of every Stag § member. For the individual 
. bAabS member At provides: es 


@a'method gor the presentation and resolution Of gtaevances of 
sex discrimination which may have dented the stags member. ON. 
yther employees access . to equak opportunity; 


@ it method for the identification anl nesokution of grievances 
\ negating sex diserimination in the treatment of Stud outs ; 


| 


. - ola sthuc ture within which various individuals on qtoups within - 
the agency may discuss and clarify 4ssues neta to sex dib- 4 
. . | Crum, (nation; 
ra Ja process whereby stags members may be involved in the initiation, 
Ample cementation, and monitoring of constructive change-ef forts. 


. "An effective grcevance procediue mary ‘simikanty provide a number 
. vf benegits to the Locak education agency: 
@ It provides the agency with a method for identifying and correct- 
«ng noncomplaance which may be denying students on empLogees 
their rights to equak treatment without negwul to sex and which 
nay ultimately Seopardize the agency's elighbibity for Federal 
funds, 
: x 
e 1 provades a mechancsm for mutuak problem sokving among the 
various groups represented dn the education agency by providing. 
a channel {or constructive and nesult-oriented conmunication. 


"In this session we want to examipe Laipic hy two basic omponents 
of an effective grievance procedure. “Te first basic component of the 
. yocedwre to be examined the nature of the structure provided by 
Ze he procedure va In this «nstance we are asking the question: 


: Do the provisions of the procedure PAOv. iat an adequate method of 
: nesult-ortented problem solving? 


"The second component which deteunines ithe success on farlure of 
a grievance procedure. 44 the human.ekement, on the understandings and 
SRLLLS Of persons implementing on Anvolved in the procedure. In this 
4 instance, the! qenivn which must be asked 4: s — cy 
Du we as educations and concerned Andivfduaks have ufsicient . 
Levek af knowledge and skylt to facikitate the meating ful and 
effective functioning of. he: procedure? 
a 
ae essential to effective «mplLementa- 


x 


"Let's examine the fat component--the inane af the gttevance 4% 
‘procedwre, Every gtcevance. procedure Should be designed to: 


"Both of these component 
tron of @ ‘idevance procedure. 


: 


@ provide equitabclcty and due process to able ae Yinvetved in 
the gacevance. 


t 
’ 


ae 
qu itabiLity and due process wre enhanced when grievance pro-. 
cedures movaite AAmekAneA for pronps considenati on of ane qrtevance, 
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not Legal requirements, 


8 


the right to dmartiat hearing ufficers, the right of appeal toa 
+ higher Covel of consideration, and the Aight of all parties to — 
present. their case and receive a fair hearing ) 
Ve make utitidration and implementation of the gfievance procedure as 
~ Admpke as possible white continuing to ensure equitaboeity and actual 
resolution of the grievance yas ; 
An effeetive grievance. procedure must be simpleNDo Use. ro be 
samplco to use, a grievance procedure needn't be brace gly undtten or Limited 
fo a single step when implemented, It is Cckeky Ko be simple 
and effective when the written procedure ckearky states all steps, 
acttultces, responsibilities, and, timelines, and when assistance 
and angormatcon with regard to Tite IX and quievance matters are 
made. avackable tu atl parts es--grievants, respondents, and decision- 
marens. — ) _* 
"A number of the basic components of a grtevance procedure ane Listed 
on the chant posted. Tdeakly, the structure % a gritevance procedure ihoul 
delineate three Types of Anformation: 


1, procedines for initiation of a GAL e.VaNce 


\ . 
2, phucedurcs for processing a GALCevance. ‘ 
. 7 


- 3, procedures for ensuring: that the rights of ake parties ane protected 


y | 
Because of the <mportanee of Title 1X grtevance procedures to the 
phovasgon of equity, we will spend the next few minutes considering each - 
of these areas and some of the issues nekated to each. As we AevLew, 
nememben that the Titke 1x nequkataon does not specify any requihements fOr 
the structure of the grievance procedure beyond those df promptness and.» 
equitab«lctu, The discussion which folQows 44 based on general principles, 


@ Procedures for (nétiation ofa grievance 
The gacevance procedure should specéfy: 


- who may grdeve 
Atl students and employees must have access to a grrevance ‘procedure 
hon Resolution of ele ar nelated to Title 1X, though the procedure ° 
need not be the same fon both. groups. (For example, a. grttevance 
procedure maintained under a negotiated agreement: might be used for 
employee grtevances under Titke IX, while a Sepanate procedure 4s 

‘made available fon student use.) Use of the grtevance procedur 
persons frling on behal { of a. student on employee on by GHOUPS ON 
classes of students on empLayees, 4s at the discrecion of the schuok 

ON distriet, aa 


~ 0 
‘ ; 


~ what ‘shatl constitute a grievance 


% 
Genenably, a grievance 4s defined as any allegation of noncompkiance 
: with Title 1X on the prouss Cong of Cts Amplementing requlation, Some 
grcevanee procedures have been extended kor the handling of: dbus ‘of 
sex iserdmination not covered under the Title 1X negulation .or vf 
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@ Procedures for processing a grrievanee i + 


 dshues of racial on ethnic disorimination. © This again is at 
the discretion of the schook on district. © — : 


~ the “time Limits kon § WG a grievance - 


Stipulation of a time Limit for the filing of grievance pro- 
tects alk parties to the grievance from the necessity of’ 
my Uesolving grievances Long after necessary Angformation on wit- 
nesses become unavaikablLe. Time Limits for filing should, 
vhowever, be Long enough to avoid any ppearance of grievance .«. 
— obstruction by the schook on schook district, and should ckear- 
Ly state whether the Limits spect{ied refer to working or 
calendar days. - a 


- the manner on form in which grievances Shake be filed 


A 


ALE grievance procedures should state: - 


1, whether grievance filing is to be written on onal (Aéthaugh . 
onak f4king may be simpler initially, the filing Ae . 
grtevance in writing serves to establish records which may 
be useful Later and may encourage the grievant to ckarify - 
her/his grievance. | ; 


2. ‘Pat tyformation should be provided in fiLing 


— 


3. with whom grievgnces should be shed 


' 


4 : 
the forms of assistance avaikabke to grievants for clarifica-': 
tion of Tithe IX nequinements on initiation of a grievance 


Providing assistance and consultation to potential grievants 
may reduce the number of Anappropriate grievances filed (those 
which invokve issues not inckuded under the grievance proce~ 
dure) and may assist grievants in clarifying their complaints, 
thus saving processing time. Extreme care should be taken at 
this state, however, to avodd: either the fact or appearance of 
gtrevance obstruction or dissuasion. - = 


The grtevance procedure should specify: 
- the number and Levels of Steps for grievance processing 


Most formal grievance procedures provide that grievances shale 
move §%om an <nitial Levek (often infornat) dnvolving only 
the grievant, the person immedi ely responsible, and her/his 
Ammediate supervisor, through a series of appeal steps Anol~ 
ving progressively higher Levels, up through the governing 
body 6§ an institution on school district. The progression 
4s designed to ensure consideration of the pra by per- 
bonds differentially involved on affected by the outcome of 

, the grievance resolution. 

The crucial point to remember in determining the number and . 

Levels of grievance* Hs ain steps appropriate to an institu-- 

tion on district is that each step should provide an opportunity 


for. actuak grievance resokution. Only those persons with 
authority to mandate action t§ correct on. remedy any discrimina- 


‘ «20+ 
se - Ae 
4 12 = Q 


tion identified should be involved in grievance decisionmaking. 


An example #{ a progression of steps w 
a Locak education agency io: 


4 y= I - Building Lever authonity: school prin pal 


‘Step 2 - Central-administnative-Level authority. ‘ superintendent 
OA assistant superintendent a _ : 


‘ 


Step 3 - Governance-Level authority: bodnd Of education on designees 
the form of grievance presentation and processing at each step 


The phesentation and processing Of grievances may be completely 
onal, completely unritten, or some combination of the two forms, 
. perhaps in the context of a formak hearing. 1 presentation and 
: processing are compketeky onal (this i4 usually more appropriate : 

. at the phegrievance ‘stage), procedures must be developed to ensure 
adequate/ recording. The presentation and processing of grievances 
entin an writing may deny opportunities fon presentation a 
evidence and for back-artl-forth questioning of parties’ to th grievance 
which hay’ be necessary far grievance resolution. In most procedures, 
ads the Level of administrative authority. increases with each grievance . 
step, the procedures for presentation and processing become more 
formakized and specific. In many procedures, the final processing 


invokves a formal grievance hearing in which the parties to the grievance - 


present positions, evidence, and witnesses, and question those 
presented by the other party, according to a spectfied format. The 
prune conscderdtion involved in determining the forms of grievance 
presentation and processing should be the assurance 0f due process 
to akl parties. ~ * N 


hequirements for potification of involved parties at various phases 
of the grievance. process | 


In onder to ensute due process, all parties to the grievance must 
be notified at various phases regarding grievance developments and . 
their own grievance responsibilities. Notification 48 necessary when: 


@ an «ndividual has been named in a Title IX grievance 
@ a grievance meeting on activity is scheduled 
@a sina decision: on Auking has been made . 


# oe 
timelines governing the’ various actions on Steps within the grievance 
. . process ae peer » * he 


Prompt processing 4s essential fo the effectiveness of a grievance 
process. Txmelines should be established for virtually every action 
within the grievance process--grievance filing, procedural notifica- 
tions, the scheduling and implementation of grievance meetings or 
hearings, the provision of Bivenge decisions, the filing of grievance 
appeals, etc, a : { 


AVA 


ch might be apphoprtate in’ °° 


In most education agencies, five working! days ate the maximum 
which should eLapse between any two grievance actions. Phovi- 
sions may be establLished for waiving: the' timelines by consent 

of alk parties. sia vg — 


A. 


a "= phocedures which govern the conduct of grievance meetings on 
hearings at any step of the grievance. process —— 


“ . Crievanee meetings ee be conducted with sugfi- 

7 cient. informality to allow persons! without Legal training to 
particrpate fully. Tt is useful, however, to specify some 
general guidelines far conducting grievance meetings because 
this provides akl parties with a common framework from which 
to dperate ahd it ensures that all grievances are handled in 2 
a, similar way. Among the specifications which may be made 
ane: ; ; ; 


@ the minimum time allocated to-a grievance hearing 
e the time allocated to each party . 
; t- S, @ the night of each party to representation 


@ the right to present witnesses and evidence 


‘the night to question opposing witnesses 


@ responsibilities for the moderation of ‘the meeting on hear- 
"Ang 


a 


@ the grievant's right to determine whether the meeting will 
be public on closed and confidential. 


@ the procedures for neconding the hearing or meeting 
- Aequinements for the filing or submission Of ing onmation by =~ 
the grievant ot respondent . @ 


Just as the filing of grievances in. written form serves to 
edtabLish written. records and may assist in the clarification . 
lof grtevance Lasues, 40 may the submission of written griev- 

f ance responses (Statements by any ‘persons alleged to have‘ been 
nesponsible for Tithe 1X violations). 


AN - specification of the form which grievance decisions should take 

at each step 7 aa _ : res 
. Grievance decisions at each step shoukd contain two .typeds of 

\ Angormation: , 


o the decision regarding the validity of the atkegation of a 
Tithe 1X violation, and if -the allegation is held valid 


+. -@ the specification of any actions which will be taken to ; 
conrect on nediess the violation 


Written grievance decisions provided to tre grievant, any re- 
spondents named, and’t the Tithe 1X coordinator facilitate griev~ 
ance administration and recordkeeping, and minimize \the 
possdbittty of misunderstanding by- any party to the grievance. 
e e » . 22 f ‘ 
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. fT the roke and/on sekectéan of persons anvokved in grievance processing 


Many grievance procedures delineate noles within the process Of \ 
grtevances which involve persons other than the grievant, the re- 
dpondent, and their representatives. These roles may inekude assist- 

' Ang grievants in grievance preparation, moderating grievance hearings, 
recordkeeping, fact finding, etc. Where such roles are Anvokved, 
the duties of and the qualifications required by persons 
fulfilling them should be specified. 


 @ Procedures for ensure that the nights of all parties ane protected 


The grievance procedure shoutd speci fi: ; 


a¢ 


- the grievant's right of appeal 


The right 0f grievants to appeal grievance decisions to higher 
Levels of consideration 48 one of the most basic components of an 
equitable grievance procedure. It ensures that all grievance “ 
decisions [except those at the final Level) are subject to review 
and modification, and it protects akk parties from the bias which 
may occut at any single Level. Prpgedures which provide for grievance 
decisionmaking at sevenal Levels of authority build in an appeal 
mechanism, The right of appeal should be clearly stated within the 
grtevance procedure, and all responsibilities of the grievant related’ 
, to tumekines, procedures, and forms for appeal should be clearly 
. stated. Notification of the right of appeal might also be included 
.. An notification.of grievance decisions. a 
an 
- the right of all parties to impartial grievance decisionmakers 


Ne The rcght of ake panties to a grievance to impartial grievance 
decisionmakers 44 a basic component of an equitable grievance pro- 
cedure. The. maintenance of impartiality within an internal grievance 
procedure tone in which grievanae decisions are made by a representa- 
tive of the institution in which\discrimination is alleged to have 
occurred) may be addressed: in several WAYS! Ee 


oN 


@ by referring grievances which are alleged to have ocewned at one: 
~ kevee (e.g., the schook) to the next Level for processing (e.g., 
/ the central administrative of fice) 
»  @ by dekegating the grievance processing authority of the agency 
a ae administration ok governance to a person on group Of ‘persons more 
| Pa: sei to be impartial. Dekegation of authority to a grievance 
,* x Hearing pane composed of communcty members, faculty, administrators, 
4 and i some cases students, 14 one method, often-used. 1f this is 
—— done, the extent of the authority delegated--whether it is final \ 


a on meneky advisony~-should be specified. Z “ 


- ot 7 2 
.  In.addition to such structural meang of increasing Ampanrtialrty , 
dt 1 ritical that all grievance decisionmakers neceive training _ 
_ An Tithe IX nequinements and in basic principles of equity in Guevance” 
-, pRocedsing. Requirements for such training may be specified within + 
the wiittgn grievance procedure. — - 4 
di i ieee: | | . 


a2 


_ 7 the access of grievants to relevant agency/Anstitutionak nre- Y 
cords . 


je & Two primary considerations are involved in this issue: _ = 


@ the right of the grievant to infoamation relevant tor her/ 
. his grievance which may be in possession of the agency/ 
2 ee Anstitution 
-  @ the responsibibrity K. the agency/institution to protect 
“sdngormation which 46 Legitimately collected under guarantee 
of confidentiality ; : 
e x i * : . < 
Both nights are of sugficient importance to require that sonie 
compromise be developed. Many agencies have’ implemented a 
procedure whereby all relevant records are made available 
with names and identifying information not bearing on the 
validity of the grievance removed. Both the 'sundiine' Laws 
and the right-to-privacy Laws of a state may, of course, have 
dmpact on this portion of the grievance procedure. 


sg 


the protection of gréevants ftom harassment and retaliation 


» The protection 0f grievants or participants in the grievance ’ 
— pocess from harassment, reprisals, orn retaliation must be 
specrficakly assured in a written grievance procedure and 
¥ ‘Strictly enforced by alk persons urthin an agency/institution. 


the confidentiatity of grievance proceedings 


Maintenance of confidentiality regarding names and 4denti fying 
anforunation rekated to the parties of a grievance (unless 
confidentiagity 4s waived by the grievant) serves to help 
protect all parties from harassment and reprisals, and may in i 
fact encourage discussion and problem exploration in a protect- 

\ ed envinonment. Information reaarding the substantive issues 
and decisions involved in the grievance may be made .pubLic 
when identifying information 44 nxemoved. . . oe 


b "It Should be pointed out that many grievance procedures wikk not . 
~ include speckfication of all these items. -This does not mean that the - 
procedure 44 not in compkiance uith the Title IX regulation; rather, 
examination of the scope of specificatiog that is possible in a griev- 
ance procedure provides a basis for determining if modification of 
e the present procedure may be aeluee 


B. Questions ‘and answers ( 5 minutes) 
: cc 
After completing the lecturette, the facilitator should allow | 
approximately 5 minutes for participants to ask questions in the total 
group. (The facilitator may, of course, choose to réspond to questions 
during the lecturette. If so, she/he should make sure that the 
” questions do not digress in such,a way that the basic points of the 
lecturette are not covered, and that the time elapsed’ does not exceed 
the total 25 minutes allocated in this outline for the combined 
lectirette/question and answer activiites.) : 


| iN ‘ . 124. a 
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One of the questions frequently raised by participants concerns the 
options available to a ‘grievant who has exhausted’ the internal grievance 
procedure, completing all possible steps and receiving a final decision 
pie a a el daa is illegal or invalid. If this question occurs, 
the facilitator should remind participants of the possibility of filing a 
complaint with the Office for Civil eighth It may also be useful in this 
context to remind participants that, by definition, a school district*or 
~education agency is the ultimate authority in an internal process and that 
for this reason, the internal process cannot be expected to serve the same 
functions as a Federal complaint or court suit. 


On ‘occasion, technical questions regarding potential relationships 
between provisions of the grievance procedure and various state laws 
affecting public access to or privacy of school records may arise. If these 

-questions are beyond the expertise of the facilitator, the participant 
should be referred to legal counsel. ' 
. ; 
C. Small group discussions--"Evaluating : 
Sample Title IX Grievance Prccedures" (20 minutes) 


_ The purpose of this small group activity is to provide participants? with 
"hands-on" experiericte in the application of the points made in the preceding. 
lecturette to the evaluation of several sample Title IX grievance procedures. 
Participants are provided a "Checklist for Evaluating the Content of Grievance 
Procedures ," which corresponds in its organization to the lecturette, to help 
them analyze whether or not various components are included in the sample 
grievance procedures. Through this activity,’participants should increase - 
their skills for evaluating the adequacy of the grievance procedures in 
their own schools and school districts. 


~ 


The.facilitator should introduce the activity with comments such as 7 
the following: ©, . ; 


"Some of the points that we've just discussed regarding the structure 
and components of grievance procedures may seem technical and somewhat 
nemoved from many of. our day-to-day activities. It is Amportant to remember, 
however, that the Txtle 1X grievance “procedure is Lmportant to each Of US as 
a means of: ‘* — 
@ ensuring that our own nights are protected whether on not we file a 

grttevance or are named tn @ grievance 


@ ensuring that the rights of our students and colkeagues are protected 

@ ensuring that a problem-solving procedure extsts whereby persons can 
explore and resolve probkems related to the provisions of sex equity, - 
without, the necessity -of outsade intetvention ; 


Tf a@ grievance procedure is to function ‘effectiveby An these ways, it 44 


ampontant that necessary structures be provided and specified. 


"Each of us tan play a valuable role in analyzing the grievance 
procedures in our own schools or schook districts to ensure that they ane 
effective and equitable. We need to be able to examine vur procedure asking 


' the question: 


poe , 
Dv the provisions of the procerlure provide an adequate method of nesult- 
oncent ed problem-sulving? oe 


a 


yw ag. = a a7, 22. *? . 
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“\ -To help us in debonniiving the answer to this question, you wit {ind in your — 
participant notébook two copies of the nora for Evalhating the Content 

Ka Grievance Procedure.’ You wikl notice tha’ the questions it agks *- —- 


“* CoN, the points we've just discussed. - Remember that a no! 
answento a queytion does not mean that the procedure is not in compliance — * 
- with Title 1X; = 


mereky indicates an area in which the procedure might . 
* be made more spe (féc and perhaps more effective, ° , 
"FOX the next few minutes, weld ike to work with this checkeist in 

_ smart. gnroups.of about four to SLX persons, reviewing the two sample Title t 
@ (IX gréevance procedures included in your materigfs. You should work.asa °° 
-, group on one procedure and then onthe other, You have two copies of the...» 
aa oe one for each procedure, Try to.review-the two procedures in 9 7 
ood minutes a : : : : : a ; 


- at ay pen 


Pee Participants should form thein smal] groups and work for approximately OE 
‘yn, 20 minutes. During this time, the-facilitator(s) should circulate among... - 
F » ‘thé groups to observe and note any issues ‘which should be dtscussed during .‘ - 
. «total group processing. Although the facilitator may make brief tlarifying 
J remarks, she/he should avaid detracting ‘From or taking over the small graup 
activity, : co _ See 
“yy 


D. Total grap processing Ne 7 (10 minutes) . 
¥ ¢ tye @ ; , 


He _ After participants havéhad approximately 10 minutés to complete. the- 
a “Checklists in their small groups, the facilitator should call them together 
. ‘In the total group to,process the activity. During the processing, -~@ 
opportunity should bé provided for participants to raise any specific 
. - questions- they have regarding the sample procedures. Facilitators should 
‘7 review the completed checklists for each procedure (these are attached to 
this session: outline) and/or complete the checklists her/himself in order 
fis ais to respond to any specific questions‘raised. The facilitator . 


a? 


Id also raise. the fol.towing questions during the processing: 


@ Which procedure 


e ue so 


retotpiete? Why? ge os 


‘OC e would participants choose to file a grievance?. 
oe Why? i aa . . : re 


‘@ Under which procedure would participants choose to have a grievance 

filed against them? . ; 

e What is the single most important change participants would choose 
“to make inthe sample procedures? 


e@ What particular elements will they look for in evaluating their own 
Title IX grievance procedures? Z 


The facilitator should be sure to call the attention of participants to 
the weakness af both procedures regarding thé specification of procedures 
to protect the fights of all parties th the grievance. . ¥ 


The facilitator should conclude the attivity by, reminding participants 
that ‘the structural provisions of ‘the Title IX grievance procedure utilized 
_ in their school districts can significantly affect: 


7 : vA . ; - > 


~26-" ¢ 


<) aa = é th e+ 
ERIC *.. = i 


ee ee : tes | : : ne a, : / Ae a ee 
soot" " *-@ thet personal rights: 92 ao « a 
ee Be ee ee eS ee os _ | a 

Sop teteg 3, @ the ability of theirschool distnicts to monitor effectively Title’ 
we es TX compliance: and to protect’ themselves, their employees, and their 


poe “students from sex: discrjmination 


a 


v, 


; ance Procedures" ( 5 minutes) ‘ 
(B) Individual activity and small group 7 
discussions~-"Evaluating Sample Title ° / 
IX Grievances" 35 minutes) 
(C) Total group processing © _. (10 minutes) / 
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Materials needed: : 4 
VV——_——eeee—_——_—————— 2 . ‘ ‘ 
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THE TITLE IX GRIEVANCE PROCESS: IMPLEMENTING - 
TITLE IX GRIEVANCE PROCEDURES . °°" TIME REQUIRED: 50 MINUTES , 
x . 


Stay 


(A) Lecturette--"Impleménting Title 1x! ‘Griev- 


Purpose of the activity: 


The purposes of this activity are: 


e to increase participants' awareness of positive attitudes which r 
can contribute to the effective eee of the Title IX 
-grievance procedure 7 
e to ‘increase participants’ understanding of their own responsibilities 
"for grievance problem solving. and the elimination of sex discrimina~ 
tion 


-@ to increase participants' skills in identifying violations of 
the Title IX regulation , 

e to increase parbiciventss skills in identifying or formulating 
‘corrective actions and remedial. measures which may be taken to 
redress Title IX violations 


For participant use: oe 7 
e "Sample Title IX Grievances" (included in participant's no tebook-- 
Participant Worksheets 8-16) . — s. 


e "Sample Title IX Grievances--Analy$es" (included in participant's 
notebogk--Appendix C) 
For facilitator users . Fr 


e A chart (on: newsprint, acetate transparency, or chakbaard) cén- 
raring the aan definitions: a, 2 


* 


Corrective action: taken to modify a digcriminatory palicy, program, 
ij or practice to a ttain its. compliance with Title IX requirements 


Remedial measure: taken to overcome the effects of the "discriminatory ’ \ 


po icy, Progra, oF practice \ . ~ 8 
‘Facilitator preparation required: " ie : | | a 

; ee 

The facilitator(s) should: , | : =: 


~ 6 thoroughly. review. this outline. and all parted pant matenyels 


@ review the suggested lecturette gnd, adapt it t6 accommodate unique 
group needs or facilitator style te, 


. ~29- 3) - 


; : 
© . 


@ prepare or obtain chart or transparency with definitions of 
“corrective action" and "remedial measure" : 


Procedure: © . Wey 


A.” Lecturette--" Implementing Title IX 


Grievance. Procedures" ( 5 minutes) 
_ The, purpose of this lecturette is to review for participants issues t 
relating to their own parficipation (or the participation of other edu- 


cation personnel) in the implementation of the TitTe IX grievance pro- 
cedure -and in grievance resolution, and to provide them with ‘guidelines ' 
for considering their own potential roles in grievance processing and 
resolution. The lecturette is also intended to provide a frame of 
reference for the sample grievance resolution activity which follows it.. 


Sugges ted lecturette: 


/ 


"In the praeeeding discussion and activity, we focused on the formal : 
O84 Structural (sgued netated to Tithe 1X grievanee procedures. We were 
; conscdering the question: j 
a . / 


Du the proviscons of the procedure provide an adequate method of 
nesutt-orcented problem solving? f° PS. 
" "For the Hest of this session, we will turn’ owt attention to the 
Accund aspect of Title IY qrievance procadwies--the human factors in 
thecr implementation. We will be (king Ane question:  .., 
; : : : r Z 


a * Do we ant other stags members of owr sehook district have a 
 buUAhCcdent Covel of vknowkedge and skill to facilitate the meaningr 
ful and effective functioning of, the procedure? . : 

MWe well frst novdew same basic. points regarding effective stag § 
partccapat ion dw grtevance processing, and then we wile be working Ln 
smal groups to check own understandings of Tite 1X Aequinements and =. 
out ARLES -cn TERE. IX grievance resokution. ‘ : 


~~ 


ys ELE CS Amponcant to remember that owt Title 1X gréevance proce- 
dunes will be only as effective as we as (ydividuals make them. Owr 
attc tudes, knowledge, and skills. and those of owr colleagues) are 
enitical detoraminants in the success of out grcevance pnrocedwies, 
Each of ws must recognize that the etimination of sex discrimination 
Cn schooks 45 one of owt ongoing Acsponsi bilities as educators, We 
need to establish a problem-solving cLimate which ean support continu- 
tng esfort by ak® persons .to identify and modify behavior on programs 
which may be discriminatohy. Ategations of Tithe 1X viokations ae 
a valuable form of personal and «nstitut {onal feedback. If a qrdevance 
oe 4 gas merit, <t provides the opportunity to. vonrecet a speci ge probe em} 
‘ 44 the grievance (4 without merit, <t provides ‘an opportunity to ex- 
+ phone the circumstances which may be responsible fon the ake egatcon 4 
Of dt scrrnination, ‘ 


, ‘ 


7 ; ' 
0 
. . 
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"Some Of the ab{C stagé understandings that gacititate posative 


amplementation vif 

y : A 
o Nscrimind tion against students 44 a sercoudnpnroblem, and atl efforts 
must be made to provide full equity to students and omplayors, This 
(S both a Cegal and an educatconae se Adbthity of schooks,. 


hi the grievance process Anckude: - . fs 


: ‘ e 
_ @ The Title 1X gaéevance procedure is a positive, ehhective method 
for Sulving those problems related to Sex discenamination. 


@ The use of the Tatle 1X aes aeons (8 a baste right qunantodd 
J I g 
4 tu Students and emplogges by Fedenat baw and regulation. 


f 
@ Although being named nea ponent (nt grievance ie not a pleasant 
expercence, cf can provede anportant feedback and the opportundty 
tu AMPNOVE VU personae ana (nb CUCCONAE Uf Kectcveness. rs ZY 


"Just &s we mau, ‘as nig hegees ef a Schoot Mistuet, hile a Title IX - 
grcevance, we may, aeso as employees, ‘be named in a ({le 1X ¢ grt evance: a 

; sited by someone else (a student or another Loyee),- on we may be called. 
upon to partcecpate Mm procesdg or resolving \a qrievance sited by AUME ORE 
else. AS porsons uth poten tray nes pons cba Cctyy for, Gnd evance processing 
on dee & Cunmaking, we Showed neomemben the fot loweng guidelines fOr ¢ graevance 


pay 
@ Be thoncughty fanelian with the wn Ctten grcevance procedure: | . 
understand the PROC eSSLNG Steps and the HESPOWS DELS and .cghts of 
alt partces dnuelved cn the grcevande and CH GALOVANCR PAOCRSSANG. ‘ 


@ Examine the Title 1X nequlation and Aekated memoranda, UANe CLAVOA | 
- quecdetcnes, aid amendments to ddentcqy Cher televanee to the 
GTCCVAHC?, a ee ae 

. ; 2 

e Wethheld sudqment regarding the vatidity of the qrievayee; do not 

move fo a pesctcon of dencal | defense. 


@ Manta an cpen and objective attitude. ' ) 


‘ 


@ Avecd tatking aboyt blame, ecther dinectly on <ndinectly. 


@ Do net express preconcecved notions, <deas, fudgments, vr conckuscons. aa 


a ; . : 
@ De net pees catcomes." ‘ 
B. Individual activity and smal] group discuss ions--"Evaluating saple 

‘Title IX Grievances" ; (35 minutes) os 


The purpose of this ane is to provide participants with the ee 
experience of evaluating sample grievance allegationSof the Title IX | 
violations and formulating appropriate corrective actions and remedial 
measures where necessary. It also provides another opportunity for 
participants to assess their understandings of Title IX requirements. _ 


The facilitator should introduce the activity with comments such as 
A the following: 


? | ; t a . ' 


ys _o oN 
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"To ANCAeAbe OWt itity to ant Tithe’ IX beacoenents to various 
spect{ic situations Mid to develop our skills fon Title 1X grievance [ 
decisionmaking, we would Like to spend the nest of this session evalua- : 
ting several sample Title 1X grievances. Whether on not each'of us 48 
‘ever actuatky called upon to participate in Titke IX grievance resoeu- a 

eo tion, 4t is critical that each of us be able to identify instances of ee & 
ikhegak Sex discrimination in the practices and programs for which we * 
ane nespansible and those we observe and to identify actions which can 
be taken to correct this discrimination and its effects. 


"In your participant matertals you should Vn ne Sheets entitled, 
"Sample Tcthe IX Grievances." They provide several examphes of griev- 
»" ances fled with Local education agencies. In some Anotances the 
grievance constitutes a violation of Tithe: IX‘ and,” in other instances, 
there «s no violation of Tithe 1X nequirements, We? X@ going to ask 
_ to nead through each grievance and make a determination..of whether the. 
grievance 46 a viokation of the Titlé IX regulations - When you have 
"made your decision, please indicate it in the approprtate place on the 
back of the sheet, ¢ 


a 


. . "Tf fou decide that the grievance is a violation of the Title 1X. 
negulation, indicate any corrective actions on xemediak measures that 
you bekieve would be appropriate. Remember thdt a corrective action 
44 one that 48 taeu_to modify a discriminatory policy, program, on 
practice to. Mm com nee with Tithe IX. A remedial measure would 
be any action t i taken to overcome the effects of the discerimina- 
tony policy, prggnr prettier. These definitions are iia on 
the chart {or your ae: 


4 


"FON example, 46 female studénts were not permitted ‘to join the f 
school-sponsored Young Scientists Club, a viokation of Tithe 1X would 

have occurred. Corrective actions might include changing the pokicy to ., 
peamct the admission of female students and admitting those female 
Students that apply for membership. Remedial teasures might take the “ 
form of distributing announcements to atl students “to Let them know of 

‘the change in pokicy and to encourage them to apply {or membership. 

Both corrective actions and nemediag measures wikk vary according to 

the grievance situation. 


iy® 


= (S 


. 
"You will have about 10 minutes to review and decide the grievan- 
ces tndividually. Then you wile have a chance to discuss your decisions , 
an smakl groups. Work through as many as you can; you need not com- 
plete them all before moving: to your smal group.” 


The facilitator should alien ‘about 10 minutes for jraaviduets to 
read the grievances, to decide whether they are violations of the Title 
* IX regulation, and to delineate corrective steps and remedial measures. 


When most of the participants have finistied the assigned task, 
they’ should be asked to form small groups of about four personé @ach. 
The members of the group should then e their grievance decisions 
,and identify those corrective actions remedial measures which they 
‘believe to be most appropriate for the~specific grievance. Approximate- 
ly 25 minutes va be allowed for this activity. 


While the qroups are discussing the grievances, the facilitator(s) 
should walk around the room and observe -the discussion groups. If it 
would be useful to provide a clarifying comment, the facilitator should 
feel free to do so but this should not be permitted to detract from the 
group members' discussion. In observing the groups, the facilitator 


i956 
01) - 


“should sae eee Volion taurine - 


e@ What misunderstandings or confusins about the THtTe IX regulation yo 
~ can be “identified? o - »t= 


e Are group members able to recoghize violations @ the Title IX 
~ regulation? y oe. . : 


,,@ Can group members distinguish between corrective actions and 
,. © remedial measures? . 


e Can group members identify appropriate corrective actio 
' remedial measures? 


ussion 
summarizing. 


' a. } 
This diagnosis of the problems encountered during the 
shoyld provide the facilitator with a basis for processing a 
the discussions with the total group. 


After the small groups havé had approximately 25 minute diScuss 
their grievance decisions, a total group discussion should bé initiated 
by the facilitator. This discussion should provide the Opportunity for * 
participants to check their. perceptions with members of other groups and with 
the, facilitator(s). Group members should also have an opportunity 
to share their suggestions for corrective actions and remedial steps. 
These might be noted on newsprint or’ chalkboard by a facilitator or small 
group recorder so that members of the group have an opportunity to react 
to the variety of suggestions. , : ‘ 


Feast should be familiar with the sample grievance analyses 
provided so that she/he may introduce information which might not otherwise 
‘arise during processing. The facilitator should also direct the discussion 
in such a way to permit clarification of points that were observed to be 
unclear during small group decisions. i _* 


In concluding the total group-discussion, the facilitator should 
encourage participants to complete later any grievance worksheets left 
unfinished. She/he should also refer participants to,the "Samp 1@ Grievance 
Analyses" contained in their participant materials. In sq doing, she/he 
should point out that the analyses are only illustrative and should not 
be interpreted as official policies of the Office for Civil Rights. Par- 
‘ticipants may be urged to compare their responses with these suggestions 

to identify similarities and differences. Such differences may indicate _ 
the range of creative grievagte decisions appropriate for the range of 
local situations. - . 


bate mnt e ane arta eaet of = a 
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VJ. SUNMARY OF GENERIC SESSIONS AND PREVIEW 9 | tee 
OF THE APPLICATION SESSEONS —_, - TIME REQUIRED: 5 MINUTES 


Purposes. of nne activity: 


area U1: purpogt of ‘this activity | are to: . “Es 
i , ’ My; 

‘ e generally “summarize the first two Generic Sessions \ 

| : q 


v0 


@ provide a* 'sbrans toh from the Generic Sessions to ,the Application | ( 


Sessions : 


Materials needed: 
For participant use: ¢ 
© “Workshop Ag nda" (in participant notebook) 


For facilitator use: None 


Facilitator preparation required: 


The facilitator sh uld: 


bjectives of the two Generic Sessions as listed in the | ( 


, -@ review the 
peas tons. portion of each session outline 
») erou needs 


"Session § 


@ review theechiggbsted: comments and adapt then to fit: unique 
and facilitator style . 2, ; - 


n _ Procedure: 

The purpose of this final activity in Generic Session Two is to assist | 
participants in understanding the. relationship between their workshop 
experfences so far and the two Application Sessions which follow. The 
facilitator should: make comments similar to the following: 


‘ "In this Last session of the workshop, and also in the first SebSAON, 
. we have been focusing on issues and activities which are of smportance to 
akk educators and to persons concerned with educational equity. Briesly, 

we have: «i, . \ 


@ considered the Legal context for Tithe IX 
@ considered the educationat/social conte for Tate 1X_— 


@ reviewed the specdfic requirements. of Tattle IX and 4th AmplLementing 
regulation > - 4 


, @ discussed the significance of Title PAwievanse Bie ey as a took 
for monttoring Title 1X implementation and pronectng the na of 
students and educators 


: . @ examined the components of an effective Title IX grtevance econ 
@ practiced vur own sk4khs in ident¢ fying grievances violating Tithe IX 


‘requirements and in evekoping actions which @gn correct and remedy 
ac eter tied CAS CHARI NAL AON 


‘ _ ~35~ Lao e , 
(<) : . : Day ; 5 ; —e 


> ™ 


: ‘es " 
* \ ? . ‘ 
. The, dnformation and skills reflected in these activitias aie inforuna- : 
tion ayd-bkills which we may alk bring to bear on efforts to implement - . 4 
Tithe IX and to achieve sex equity. = * 


"In the sessions to follow, we will shift from those areas of 
— Angormation and skill which we should share in-eommoni’ to those areas 
Which’ may be drganized according to the particular noes ue play in 
our schools on schook districts. We wile be participating in the 
next two sessions in groups which are organized according to the 
following roles: . : 


ear o adminis trectons , board members, and Title 1X coondinatqs 


@ teachers and ins tnuctionat personnet ; - — 

e counsetons i _ (~ 
> physical Cieation and athletics stag a | _ 
@ vocational education nonsonnel | | 


"@ community group members : 
In both of these sessions, we will be working to specify the implica- 
tions’ of Tithe 1X requirements for our own fob functions, to identify 

‘the steps that we can take in our jobs to increase sex equity for - 
» _. females and males in education, and to increase our Skills related to 
both Title 1X dmpLementation and sex equity. . There. will be two. applica- 
_ Lion sessions for each group; they are sequential, not interchangeable. 
Each of you wikt need* to attend both application ‘sesscons fon your. noe 
i group.” - o¢ ; ° Pa 


. . a 
The facilitator should conclude by presenting any housekeeping 
information necessary, e.g., the times for the Application Sessions; 
the locations for the various.groups, etc. , 


® 
) 
Participants: Materials for Generic Session’ Two | 
’ 7 : : ; J 
, . ) 
* . f- 
: Prepared for the ; 
Title: IX Equity..Workshops Project | f 
; "of the Council real State School Officers { : 


by the _. 
Resource Center on Sex Roles in Education 
National Foundation for the Improvement of Education ~~ 


7 {. - . : 
TITLE IX OF THE EDUCATION AMENOMENTS OF. 1972-- 
A SUMMARY OF THE IMPLEMENTING REGULATION — eS ee 


Participant Worksheet, 3A 


Introduction — Y 


Title IX of the 1972 Education Amendments is the first camprehensive 
Federal law to prohibit sex discrimination in. the admission and treatment 
‘Of students by education institutions receiving Federal financial assistance. 
Sex discrimination in the employment policies: and practices of educational. 
ss is also Beene The law reads: ‘ 

t : @ 


"No sd can in the United States shall, on the basis of 
sex be excluded from participation in, be denied the 
benefits of, or be Subjected to discrimination under 
any education program or. activity receiving Federal 
financtal assistance. i \ , 
we a 

The ‘amplenenting regulation for Title IX was- issued by the Secretary 
of Health, Education, and Welfare in June 1975, Its provisions may be 
grouped nto five major sections--genergl provisions (contained in Subpart | 
A of the regulation), which outline the/generaT procedures required for 
ensuring nondiscrimination and. compliance with the regulation; coverage. 
provisions (Subpart B of the regulation), which identify the education 
institutions, programs, and activities, covered by the regulation; admissions 
provisions (Subpart C of the regulation), which specify prohibitions of 
_-@iscrimination in the recruitment and admission of students;“provisions .: 
- pertaining to.the treatment of students in educational programs_and activi- 

’ ties (Subpart D of the regulation), which delineate the standards of 

nondiscrimination in student programs; and employment provisions (Subpart 
E of the regulation), which establish the Regu Getietits for nondiscrimjnation 
in ven ee 


~ Following is a summary of the reg + It follows the sequence of 
the regulation itseTf; the number conmained imbrackets at the end of each’ 
summary paragraph refers to the section of the regulation from which the 
information is derived. Notes on enforcement procedures under Title IX and. 


a ‘recent amendments: and interpretation of the legislation conclude the 
summary . we” 


Two definitions contqined in the regulation“are of importance to users | 
of thig summary: 2.4 


Recipient: The "recipient" referred to throughout the summary is 
define any public or private agency, institution, ‘or organization, or 
other entity, or arly person, tg whom Federal financial assistance is extend- 
ed directly or through another/ recipient and: which Operates an education . 
program or activity which peciives or benefits from such Sesistaniees 


£386, a¢hy7 


. Federal financial assistance: Education agencies or institutions 
which receive any of the following are considered recipients of "Federal 
financtal assistance" for purposes of Title IX:. 

: a | 


oe 


@ grants or loans from. the Federal government, including funds for: 


= scout ton: construction, or renovation of buildings or facilities; 
‘= scholarships, loans, grants, wages or other funds extended for 
"payment to or on behalf of students of the institution, whether 


paid to the institution or directly to students for payment to the 
institution us 3 


é 


v 


} @ grants of.Federal propertye 
a; 
' @ provision of the services. of Federal personnel 
/ @ any other contract, agreement or arrangement which has as One of its’ 
a purposes the provision of assistance to any education program or 
‘ activity, except a contract of insurance or guarantyg. /386.2(g9)7° 


Copies of the regulation have been Supplied to all local education 
agencies and postsecondary institutions. Copies of the regulation may also 


-be obtained from the en of Health, Education, and Welfare, 
Washington, D. C.. 20201. 


‘“ 


oe . (page 2) 
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” TITLE IX = A SUMMARY OF THE IMPLEMENTING REGULATION « 


cal 
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“GENERAL PROVISIONS 


« Remedial action. In the event of a finding of sex discrimination by 
the Director of the Office for Civil Rights in an education program.or ; 
activity of a Federally assisted institution or agency, the institution or w- 
agency may be required to take remedial action to overcome the effects of ; 
such discrimination. Such requirement would be specified by the Director. 
£886. 3(a)/ | | i 

- Affirmative action.-.In the absence of a finding of sex discrimination, 
a recipient education institution may take affirmative action to overcome 
the effects of conditions which resulted in ited participation by per- 
sons of a particular sex. _/886. 3(b)/ : 


i self valuation. Every educatién ineditution fecciind Federal funds 4 
must, withiy one year of the effective date oF the regulation: 


e evaluate its policies and practices as to their comp] iance 
with the regulation; 7 

e modify its policies and practices as necessary for .comp]iance; 

e take appropriate remedial steps to eliminate the effects of discrim- 
ination resulting from these policies and practices. fp 


' (This evaluation ‘should have been. completed by July 21, 1976.) A description’ 
of any modifications and remedial actions taken must remain on file (ey 
at least three years following completion of the evaluation, /886.3 (c)7 


Assurance required. Every application for Federal financial assistance 
for any education program or activity must as a condition of its approval, 
contain or be accompanied by an assurance form certifying compliance with 
the regulation. (Forms 639 and 639A have been supplied by the Office for 
Civil Rights, HEW; agencies and institutions without forms_on file with 
OCR face termination of Federal financial assistance. ) /386. 47 


Designation of responsible employee. .Every recipient must designate 
at least.one employee to coordinate compliance efforts and, investigate any 
complaints of sex discrimination; all students and employees mist 3 be notified 
of the name, office address and phone number of this employee. /386. B(a)7 


Grievance rocedures. Every recipient must adopt and publish grievance : 
procedures providing for resolution of student and employee complaints. 
(Util#zation~of these procedures is not a prerequisite for Federal action. ) 


P8386 .8(b)/ 


é 


Notification of polic Recipients must take specific and continuing 
steps to notify applicant for admission, students, parents, employees, and 
all unions or professional Yrganizations holding bargaining or professional 


agreements with the recipient of its compliance with Title IX. Initial 
notification was required by October 19,,1975. /386.9(a)7 4 
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— Publications. Recipients must include a policy Statement of nondis- 
> a crimination on the basis of s x in each announcement, bulletin, catalog, 
ee application form, or other ee used in connection with the recruitment 
of students gr employees. No publication should suggest, by ‘text or ‘“< 
illustration, that the recipient treats*students, applicants, or employees. 
different] on.the basis of sex except as permitted by the regulation. | 
-» [586.9(by/ o - 


Pe 


~ COVERAGE 


General. The regulation applies to every recipient and to each educa- 
tion program or activity operated by a recipient which receives or benefits 
from Federal financial assistance. (Information regarding judicial interpre- 
tation of this language’ is provided in the preamble to the reguldtion. In 
analogous case@ regarding racial discrimination, courts have held that the 
education functions of a school. district or college include any. service, pa 

., facility, activity or program which it operates or sponsors, including oi 
athletics and other extracurricular activities, and the Federal fund may 
be terminated upon a finding that "they are infected by a discriminatory 


environment.") /§86.11/ 
Exemptions’ from coverage incdude: educational institutions controlled * 
& by religious Organizations, to the extent that compliance would not be 
consistent with religious tenets; military and merchant marine educational 
institutions; and social fraternities. and sororities in postsecondary © 
institutions, YMCA's and YWCA's, Girl and Boy Scotts, Camp-Fire Girls, and: 
other voluntary youth service organizations... /886.12, 886.13 and §86.14/ 


Coverage of the admissions provisions applies only to institutions of 
vocational education, professional e Ucation, .graduate higher education, and 
public jnstitutions of undergraduate higher education, other than those. 
which have been traditionally and continual] Single sex. This does not 
‘include first-degree professional and vocational programs offered at private 


Ve . 


undergraduate institutions. /886.15/ ~ 3 ; 


i) uN 


ADMISSIONS: ae . 


W 
e 


The regulation requires that no person may, On the~basis of sex, be 
denied admission or be subject to discrimination in admission by any re-. 

_Cipient subject to the admissions provisions of Title IX. Specifically 
prohibited are: es A 


@ ranking applicants Separately on the basis of sex; 
@ applying numerical limitations on the number or proportion of either - 
, $@x who may be admitted; ° : | 
e treating one individual différently from another on the basis of Sex; 
® administering any test or criterion for admis¢ion whi@h has a dispro- 
portionately adverse effect on members of one sex unless such test 
or criterion is shown th validly predict success in the education 
program or activity and alternative tests are not available; | ° 


ag | PW-3A , 
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\ spl 7 aiid c oneownhe ‘the. acta or potential parental, 
i+ Marita 4 or “family status ofea. student. ‘which treats etl different- 
ly on the basis of\sex; 

*  @ disgriminating agaénst or clude any person on the seis of 
pregnancy ar related condi tions (these must be treated as any other 
temporary disability), 

@ making pre- ee ineniey as to the inarital status of an applicant. 

4, /386. 21{a), ‘ (c)/ a . 

“Discrimination in the recruitment of> applicants “for admission is also 
prohibited: ' 


‘ 


‘@ preference may not be given nor may applicants for admission be 
Bae on the basis of attendance at’ an educational institution 
ich is predominantly .single*sex unless the pool of applicants 
eligible for such.preferences includes roughly equivalent numbers - 

“of males and females: [386.227 °° 

9 a recipient may not discriminate on the basis @f sex in the recruit- 
ment of stud@nts unless additional recruitment efforts for members 
of one sex are undertaken‘as remedial or affirmative action. 


[386.23(a (ali a 
——— 


TREATMENT srg: EDUCATION PROGRAMS AND ACTIVITIES 
/ 7 : ak > : : Vs . F 


; "General. AN educatton. sneeitubions or activities receiving Federal — 
financial assistance are subject to these regulatory requirements, including 
_those whose admissions are ae from coverage, — This portion of the 
regulation requires that: . . - = ’ 

.no person shall, on the basis of sex, be%xcluded from 

Pe aati in, be denied the benefits - of, or be gubjected to 

discrimination inde any acadehic, extracurricular, research, 
. occupational, training or any other education program or .¢ 

activity opera ted by a recipient" (emphasis? added). /88 1 (a), 


It specificatly’ i rouides that recipient, institutions may not, on the 
pasty of sex: 


e 
oc 


9 provide. different aid, benefits, or services; 

e ia any’ person, such aid, benef: ‘y or service; 

e subject any persgn to separate ¥ different rules of behavior, 
sanctions, or other treatment, 


He discriminate against any per 
: appearance 
@ apply any ee the dovteiie ot Fesidence rey student : 
“ s: or applicant, including eligib+lity for ‘in-state tuiti 
_@ provide sfynificant assistance (defined in the preamble to the 
' - regulation as facilities orSa faculty sponsor) to any agency, 
organization or person which discriminates on the basis of sex in 
providing any aid, benefits or service to students or’ enployees; 
@ limit any-person in the enjoyment of, any right,. praveleges advantage, 


or oppor tun’ ty. (886. 31(b)/ . whe @ 


me rs - > | . PH 3A . SS ‘= 
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An vin the application of any rules of 


‘ 


‘A ‘ ; ; a ‘ 


| Assistance administered by an institution for study abroad. A 
recipient institution may administer awards established by foreign or. 
domestic legal’ instruments restricted to members of one sex which are 


‘ designed to provide opportunities for study abroad provided the institution 
Otherwise makes available reasonable opportunities for members Of the other ° 


Sag. /886.31(c)7 | 
Programs -not operated by recipients. A recipient institution may not 


facilitate, require, permit, or consider as part of an activity or program - 

it operates, participation by any applicant, student, or employee ina - 

™ program not operated by the recipient which discriminates on the basis of 
sex. This includes participation in educatianal consortia and cooperative 
employment and studént teaching assignments. /886.31(d)/ 

4 


Housing. A recipient may not, on the basis of sex, apply different 
rules or regulations, impose different fees or requirements, or offer 
different services or benefits related to housing. A recipient may provide 
_ Separate housing on the basis of sex, provided that ‘housing provided for 
Students of one sex: when compared to that provided to students of the " 
other, is as a whole proportionate in quantity to the number of students 
of that sex applying and comparable in quality and cost to the student. 
/886.32(a), (by. ° 98 


A recipient which assists any agency or person in making housine 
available to its students must take reasonable attion to assure itself: 
that housing provided js proportionate in quantity and comparable in quality 
and cost to students of both sexes. A recipient may not, on the basis of 
sex, administer different policies or practices concerning occupancy by its 
Students of housing other than'provided by the recipient. | [586.32(c}/ 


sh i - i 

Facilities. A recipient may provide Separate toilet, locker room and 
Shower facilities on the basis of sex; those provided for one sex must be 
comparable to those provided for the other. /886.337 ” ° | 


rourse offerings. Course offerings or other education activities may 

— note provided Separately on the basis of sex, nor may participation there- 
in be refused or réquired on such basis. Included, are health, physical] 

education, industrial, business, vocational, technical, home economics, 

music, and adult education courses. {6307 > .° 


@ With respect to physical education courses, institutions must 
comply with this requirement as expeditiously as possible but 
_in no event later than one year from_the effective date of the 
regulation at the elementary level /July 21, 19767 and three years 
from the effective date at the secondary ‘and postsq@@ondary levels 
/July 21, 1978/7. Students may be grouped by nnn, has physical 
education’classes and activities as long as ability is assessed 


by objective standards, and developed and applied without reaard to sex. 


Students may be separated by sex within physical education classes 
during participation in contact sports. 6.34(a), (b), (c)/ 


{ i , 
‘@ Portions of élasses in elementary and secondary schools which deal 


exclusively with human sexuality may be conducted separately for. 
‘males ay fal /$86. 34 (e)/ | ; 
ba 
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schools. /§86.35/ 


~ 


: ‘ 
. =, so 
Sl 
; : 
. & ‘ 


: | 


@ Recipient institutions may make requirements based-on vocal range. : ie 
or quality which result in choruses of one or predominantly one, sex. Mie 
L386. 34(£)7 as ; : es ; ‘ os a an 


schools of vocational education. A local ®ducation agency. may not, 

on the basis of sex, exclude any person from admission to any institution 

of vocational education or any other sghool or educational unit it.operates 
unless it otherwise makes are ableeet cutie or. pursuant to the“same » 
palicies and criteria of admission, courses, services, artd facilities \°, 
Comparable to each course, service and facility offered ip or through such ‘. 


‘ 


Counseling and counseling materials. Institutions may not discriminate 
against any person on the basis of sex in the counseling or guidance of 
Students or applicants. /886.36(a)/ a ° : 
@ Recipients may. not use different materials for students.o# the basis 

Of sex or use materials which permit or require differential treag- 
ment of students on such basis unless such materials cover the same 

0 ations and interests areas’ and their use is shown to be essentigi 
tA ininate Sex bias. Recipients must develop and use internal 
procedures for ensuring that, counseling materials do not so discrini- 
inate. ,/886.36(b)/ a ; , ee 


oO 


* 


.@ Where a recipient finds that a particular class gr course of study 
contains a substantially disproportionate number of individuals of 
One sex, the recipient must take such action as is necessary to 
assure itself that this disproportion is not ‘the result of sex 
. discrimination by counselors or in counseling materials, /386.36(c)/ 


de 


Financial assistance. Recipients may not, on the basis of sex: 


e.provide different amounts or types of financial assistance, mit 7 
eligibility for such assistance, or apply different criteria 

@ apply any rule concerning eligibility for such assistance which 

‘treats persons of one sex differently from persons of the ot ey with 
regard to marital or parental. status; ; 

@ aséist, through solicitation, listing, approval or provision of 
facilities or services, any agency or person which provides assistance . 
to a recipient's students in a manner which discriminates on the basis: * 


of sex. /886.37(a)/ 


~-_ 


‘ % 
1, Recipients may administer financial assistance established by domestic: 
Y foreign instruments which require that awards be made to members of a . 
pecified sex provided that the overall effect of the awarding of such sex- 
restricted funds does not discriminate on the basis of sex. .To ensune such 
nondiscringnatory effect: “ 


@ students must be selected:for awards of financial assistance on the 
basis of nondiscriminatory criteria; ‘ 

@ an appropriate sex-restricted award should be allotated to each 
Student selected; = * ; 

@ ho student may be denied the award for which he or she was selected . 
because of the absence of financial assistance designed for a member 


, . Of that student's sex. (According to the preamble of the regulation, 
PW-3A ; 
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& ‘ . 
if there are insufficient sources of financial aid designated for 
members of a particular sex to provide funds for students of that 
sex selected, the institution is required to obtain the necessary 
funds from other sources or to award less assistance from the sex- 


restricted sources.) /886.37(b)/ o 


_ If a recipiené awards athletic scholarships, it must provide reasonable 
‘Opportunities for such awards for.mémbers of each sex in proportion to. the 
_ fumber of students of‘each sex participating in interscholastic or inter- 
an _ Collegiate athletics. Separate athletic scholarships for members of gach 
; Sex may be provided as part of separate athletic team$ for members of each- 
Sex to the extent consistent with the portion of the regulation dealing 
with athletics. /886.37(c)/ 


Employment assistance to students. A récipient institution which 


—— ee 


. assists any agency or person in making efipToyiient available to its students 
‘Must assure itsélf that employment *is made available without discrimination; 
_ it may render no services or assistance to agencies or individuals which 

_ discriminate on the basis of sex in employment practices. /386 . 38/ 


‘N 


Health and insurance benefits and services.’ Institutions may not 
ee _ Wiscriminate on the basis of= sex in providing medical, hospital, accident or’ 
a “life inSurance benefits, services, policies or plans to any students. This 
+. does not prohibit a recipient from, providing any benefit or service which 
“\,s,Mmay be used by a different proportion of students Of one sex than of the 
_ other, including family planning services. Any recipient which provides 
_<fulT coverage health services must provide gynecological care. /886.39/ 


¢ Marital or parental status. : A recipient may not apply any rule con- 
- ferning a student's actual or potential parental, family, .or marital 
Status which treats studénts differently on the basis. of sex. /886.40(a)/ 


m  .  y — *No Student may be discriminated against or excluded: from an education 
program or activity (including any class or extracurricular activity) on 

the basis of pregnancy or related conditions umless the student requests 

voluntarily to participate. in a separate portion of the program or activity. 


oS. FRB. 46 @I7 i —— a 


4 “eA recipient may requiye a pyegnant student to obtain a.phys'ician's 
; certification of her physical and emotional ability for nerma] 
participation in the education program or activity if such certifi- 
. --catfon is required of all students for other physical or emotional 
ky condi tigns ek attention of a physician, : 


4 


ek eer which opérates a portion of its education program 
MS + SeNarately for pregnant students, admission to which is voluntary, 
on, ts Upestyensure that:this program is comparable to the program offered 
sy “sto non-pregnant students. —- | ;; 


ar \ ol en eo lent ance treat sreqnancy-anderetaud conditions in the same 

"manner and under the same policy as any other temporary disability 

. with respect to any medical ‘or hospi,tal benefit, service or policy. 

vs “in which such recipient participates with respect to students. If 
there is no leave policy maintained for students, pregnancy and 
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related conditions must be treated as justification for a leave of - 
absence, after which 4 student shal be reinstated to the status - 
‘she held before the leave began. /386.40(b)7 ot 


Athletics. The general requirement of this section is that: 


"..+.NO person shall, on the basis of sex, be excluded from _ 

participation in, be denied the benefits of, be treated oN 

differently from another person or otherwise be discrimina- fe 

ted against in any interscholastic, intercollegiate, club —_ , 

or intramural athletics offered by a recipient, and to . > 
recipient shall provide athletics separately on such basis." 


(386.41 (a7 
_ Separate teams may, however, be operated for members of each sex where: 


e selection’ far such teams is based upon competitive skill; or 
e the.activity involved is a contact sport. 


Where a recipient operates or sponsors a team in a particular sport for 
members of.one sex but operates no such team for members of the other, \ 
and athletic opportunities for members of that sex have previously been 
limited, members of the excluded sex must be allowed to try out for the 

team offered unless the sport involved is a contact sport (boxing, wrest- 

ee rugby, ice hockey, football, ‘basketball and other sports the major 
activity of which involves bodily contact). /886.41(b)/ 

Equal opportunity for members of both sexés must be provided in 
interscholastic, intercollegiate, Club or intramural athletics operated 
Or. sponsored by a recipient: In assessing the availability of. equal 
opportunity, HEY will consider, among other factors: 


@ whether the selection of sports and levels‘of competition effective- 
’ ly accommodate the interests and abilities of members of both sexes; 
provision of equipment and supplies; 

scheduling of games and practice time; 

travel and per diem allowance; - 

opportunity to receive coaching and academic tutoring; 

assignment and compensation of coaches; 

provision of locker rooms, practice.and competitive facilities; 
provision of housing and dining facilities and services; 
publicity. oe ' 


\? 


\ 


Unequal aggregate expenditures for members of each sex or for male and. 
female teams will not constitute noncompliance, but HEW may consider the ~ _ 
failure to provide necessar nme for teams Of one sex invassessing |, %- 
equality of opportunity. /386#41(c)7 $e BO es ; 


All recipient institutions must comply as expeditiously as-.possible; 
elementary schoolfg must be in full compliance with-this -section within one 
year from the eff 


and —_— 
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ctive date of the regulation /July 21, 19767, secondar 
chools pitbin three years /duly 21, 19787. (386.41 (dy 


~, 


-, oN 


: ae 4 


‘ 7 { . ‘ 7 ’ 
Textbooks and curricular materials. Nothing in the regulatio requires 
or prohibits the use of particular textbooks: or curricular materials. 
(386.427 | 


oe 
t 


- EMPLOYMENT | ; | / 
General. All education institutions or activities receiving Federal 
financial assistance must camply with the employment provisions of the 
“regulation,: In general, the regulation prohibits: 


e exclusion from participation in, denial of tn¢‘benet its of, or 
subjection to discrimination on the basis of dex of any person in~ 
employment, or recruitment, consideration, or_selection thereof, 

whether full- or part-time; 
_ © the limitation, bey de or classification of applicants or 

employees in any way which could adversely affect any employment 
Opportunities or status because of sex; 
entrance by a recipient into any contractual or other relationship 
which tag or indirectly Was the effect of subjecting employees 
or students to sex discrimination, including relationships with 
employment and referral agencies, with labor unions, and with 
organizations\providing onjadministering fringe benefits to employers 
of the. recipient: 

e@ the granting of preferences to applicants for employment on the 

basis of attendance at ad single sex educational’ institution, unless 

. the numbers of each sex eligible for such preference are roughly © 


equivalent. /886.51(a)/ 


Specifically, discrimination is prohibited im 


@ recruitment, advertising, and the process of application for employ- 
ment; 7 

@ hiring, upgrading, promotion, ‘tenure, demotion, transfer, layoff, 
termination, application of nepotism policies, -right of. return 

- from layoff, and‘ rehiring; 

@ rates of pay or any other form of compensation; , 

@ job assignments, cJassifications and structure, including position 
descriptions, ljnes of progression, and seniority lists; : 

@ the terms of any collective bargaining agreement; - 

@ granting and return from leaves of absence, leave for pregnancy 
and related conditions, leave for persons of either sex to care for 
children or dependents, . 

e fringe benefits; - : 

e selection and financial, support for training, fncvuding apprentice- ~ 

ship, professional meetings, conferences, and other related activi- 

ties, selection for tuit¥on assistance, sabbaticals and leaves of 

ashes to pursue training; , a 


emp]oyer-sponsored activities, including social or recreational 
programs}; we 
@ any other term, condition, or privilege of ,° /386..51(b)7 
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employment criteria, A recipient may not administer any test or other | 
criterion for employment opportunity which has a disproportionately adverse’ 
effect on persons on thé basi§ of sex unless it is shown to validly predict 


successful performance in the position in question and alternative tests A 
or criteria are not available. /886.52/... : a. 


Recruitment. A recipient may not discriminate on the basis of sex in ; 
the recruitment and hiring of employees: Whén a recipient is found to be t 
presently discriminating on the basis of sex (or to have so discrifinated 
in the past), it will recruit members of the sex so discriminated against 
SO as to overcome the effects of past or present discrimination. A recipient 
May not ‘recruit primarily at entities which furnish as applicants predomi- 
nantly members of one sex. /886.53/ 


Compensation. A recipient may not, on the basis of sex, make distinc- 
tions Tn rates of pay or other compensation which result in the payment of 
wages to employees of one sex at a rate less than that paid to employees 
Of the other sex. for equal work on jobs the performance of which requires 
equal skill, effort, and responsibility and which are performed under similar 
working conditions. 7886. 587 | 7 


Job classification. A recipient may not: 


e classify a job as being-for males or females; 
@ maintain.separate lines of progression, seniority lists, career 
, Tadders, or tenure-systems based on sex; 4 
: @ maintain separate lines of progression, etc., which classify 
persons on the basis of sex‘unless sex is a bona-fide Occupational 


qualification for the positions in question. /886.55 


Fringe benefits. Under this regulation, fringe benefits mean any 
medical, RoepttaT. accident, life insurance or retirement benefit, service, 

policy or pian, any profit-sharing or bonus plan, leave, and any other 

benefit or service of employment. A recipient may not: . : 


. @ discriminate on the basis of sex with regard to making, fringe 
benefits available to employees, or making fringe benefits available 
to spouses, famil tes or dependents of employees differently upon 
the basis of the employee's sex? 


@ administer, operate, offer, or participate in a fringe benefit | 
plan which does not provide either for equal periodic benefits or o 
equal recipient contributions to thegplan for members of each sex; ie 


@ participate in a pension or retirement plan which establishes 
_ different optional or compulsory retirement ages. based on sex or 
which otherwise discriminates on such basis. /386.57(a), (b)/ 


‘ 


“Marital or parental status. A recipient may not: 


@ take any employment action concerning the potential marital, | “ 
parental, or family status of an employee or applicant which 
treats persons differently on the basis of #ex; or 


@ which is based upon whether “an employee or applicant is the head of 
household .or\ principal wage earner. /886.57(a)/ a: 
| PW-3A ’ . o . e , 
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Pregnancy. A recipient may not discriminate against or exclude from 
employment any employee or applicant on the basis of pregnancy or related 
conditions. Pregnancy and all related conditYons must be treated as any 
other temporary disability for all job-related purposes, including commence- . 
_ ment, duration and extensions of leave, payment of disability income, 
_ accrual of seniority and reinstatement, and under any fringe benefits 
offered to employees. If -a recipient does not maintain a léave policy for 
its employees, pregnancy ‘and related conditions must be treated as a 
justification for a leave of absence without pay for a reasonable period 
of time, at the conclusion of which the employee shall be reinstated to the 
Status which she held when the leave began, or °to a compare position, 
@ Without decrease in rate of compensation or loss of promotional opportunities. 


[386.57(b), (c), (d}7 


__. Pre-employment inquiries. A recipient may not make pre-employment 
_ Inquiry as to the marital status of an applicant for employment. A pre- 
‘employment inquiry as to applicant sex may be made, but only if such in- 


quiry is made equally of applicants of both sexes and if the results of 
the inquiry are not used to discriminate. /$86.30(b)/ 


Sex as bona-fide occupational qualification. Recipients may make \ 
employment decisions prohibited by the regulation provided they can demon 
Strate that sex is a bona-fide occupational qualification. which is essential 

for carrying out job responsibilities. Such action cannot be based on 
alleged characteristics or stereotyped characterizations of one or the 
other sex, or on preference based on sex of the r ipient, employees, 
students, or other person$. This does not prevent consideration of an 
employee's sex in relation to employment in a locker room or toilet facili-- 


ty uged only by members of one sex. /886.61/ 


ENFORCEMENT PROCEDURES | — ae 


Pending HEW's final issuance of a consolidated prdcedural regulation 
applicable to Title IX and other civil rights legislatin administered by 
the Department, the procedures applicable to enforcemen& of Title VI of the 
Civil Right$ Act of 1964 will be used to implement the r gulation under 
Title IX. Under these existing procedures, complaints aJleging rete 
of Title IX may be filed by letter to the Office for Ci 1. Rights, Depar®. 
ment of Health, Education, and Welfare, Washington, D.“C. 20201 or to the 
appropriate Regional Office of the Department of HEW. . - 


JUDICIAL AND ADMINISTRATIVE AMENDMENTS TO AND INTERPRETATIONS OF TITLE IX 


2 


The provisions of the Title IX regulation may be modified in three < 
- ways: . “ 
| i 
4 _@ thé may be amended throug¥ Congressional action : 
e they may be subject to change as a‘yesult of judicial decigions 
interpreting Title IX and its application . 
e fthey may be interpreted or modified by}, adminigtrative rulings 
issued by the Office,for Civil Rights, Department of Health, 
Education, and We) fy : \ 
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. Rights is reviewing its rulings so far issued ‘pursuant to Title IX along - 
with ‘reques tSo.fdr interpretation of various regulatory provisions. which 
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The Education imiendinents: of 1976 amended Title IX to exept from 


coverage the. following: . 


1) any program or activity relating to Boys State, Boys Nation, 
Girls State, or Girls Nation . 
2) father-son or mother-daughter activities sponsored by education . 
¢ ; institutions, provided that Opportunities for such activities are 
reasonably, comparable for students of both sexes 
3) financial vaue bea of by an institution of higher education 


to an individual] begause of personal appearance, poise, or talent 
where eligibility i NAMED to individuals of one sex only. 


_ The coverage of employment: iacetees by Title 7 has been ‘at issue in 
es recent court case of Romeo Community Schools v. —- Department of 
ealth, Education, and Welfare. In this case, the cone Michigan Community - 
chooTs sought to stop HEW from enforcing Title IX regulation provisions 
regarding employee pregnancy and maternity leave. Although the opinion 
issued by U. S. District Judge Feikens in April 1977 concluded that Title IX 
sec to weach any. of the’ employment. practices of recipients, 
the judgment entered.in: May "to implement: the opinion ‘declared invalid only 
that section df the:Title IX regutation dealing with: the ‘marital and paren- 
tal status (including crearcncy 67 mployee. Furthermore; ‘the Office for 
~ Civil Rights has announced its iecisis 0: Coritinue’ enforcement. of Title IX . 


Sregulatory -re uirements related tp’ employment (including those’ related to 


pregnancy) ‘as usual”outside the jurisdiction ofthe Us S. District Court 
for the Eastern ieee ED any, to cae: Ne decision: by Judge 7 


‘ 


At ‘the eine of this mupertal ae 1978) the Office for Civil: 


have been receives bythe Office since the issuance of the regulation. “OCR: 
has stated its intent.to issue Standardized rulings and INCRE RATIONS 6 on 


__ a variety’ ‘of questions sometime in the future. 
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~ SAMPLE FITLE IX GRIEVANCE. CEDURE A hos 
me eG Participant Worksheet 4 | 
The procedures outlined herein refer ‘only: to the Nandling of complaints 
: al legitig digerimination under equal employment éeportin’ ty laws and guide- 
lines.’ Such complaints could arise in any of the following areas where no 
diserimination in hiring, placement, duty assignment, promotion, or separation, 
is: to be Practiced: 

. ‘Race, salen ethnic or national origin, sex, marital status, 
religion, age, or family responsibilities, handicap, political 
affiliation; status with respect to current schooling or lack 
of formal training not requisite for the position. °* 

. In the event an employee institutes a grievance in the. above ‘aneas, the 
» following steps are to be followed: | | 
ao ee local XYZ County Schools Equal Emp loyinenf Oppgtuni ty 
: Counselor within 15 calendar. days of the alleged discriminatory in- 
: a cident. - Records\of informal sessions will be maintained by the 
3 counselor, | . - 3 J 
aa informal resolution is not effected, .employee may, within 15 
: calendar days after the terminal “interview with the loca] EEO Counselor . 
file a forma] complaint with the superintendent's office. 
7 3, The superintendent assigns’..the Chief EEO officer to conduct full in- 
| ‘vestigation and recommend proposed disposition to superintendent. 
4. EEO Officer notifies complainant of proposed disposition recommended 
~ to the superintendent. | 
- 5, paced on the file, the superintendent renders his decision and for- 
‘wards Same to complainant and reasons for any rejection or modification 


of that. reconmendation. ° 


PYl-4 
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JA Funrtoxt Provided by ERIC 


6. Complainant has right to shea to the Administrative Services —— 
“Commi ttee of the Board of Educatior when appropriate within 15 


calendar days of decision of the superintendent. 


» b = 7 
N 
Py hee 
: - ae Roe, : 
7 a8. A 
. ae a 
: ‘ 
Shy ‘ 
sates Seas 44 seers 
| : > 
. ’ 
‘ es 
: a 
a ‘ 
os ® 
» : 
| / 
’ 
‘ t 
a : Fd 
6 
{ 
f 
4 
& 
’ : . 
py -4 , - r) 
- {paae ,?) 
: i] 
. 
’ ‘) 7 . 
! : . _* ly 
¢ 
/ , 


SAMPLE TITLE IX GRIEVANCE PROCEDURE Bo 7" os 


Participant Worksheet 5° 


<< a 


Federal Educational Amendments of 1972 
Title IX - Part 86.8 (b) - GRIEVANCE PROCEDURE 


' 
\ 


with ‘the rules and regulations pertaining to nofidiscrimination on the basis of, 

sex under federally assisted education programsfand activities, has established 

this procedure whereby:a complaint related to the violation, interpretation, or 
_ application of Title IX Rules and Regulations may be quickly and smoothly 


WHEREAS , the Board of Education of the ABC 0 tofscr District, in compliance fp 


-eresolved, and) + os - at 
: ba Oath _ ‘ = 

' WHEREAS, students and employees of the ABC City Schools are eligible to par- 
ticipate ‘in this grievance procedure, and 


| WHEREAS , the rgsolution of real or alleged violations shall be motivated tdéward 
*a solution that is satisfactory to the student or employee, the administration, ’ 
and thevBoard of Education; > * 3 | | | 


NOW THEREFORE BE IT RESOLVED, that the following grievance procedures be adopted 
by the Board of Education of the ABC City School District; 


ARTICLE I. | Definitions 


Td Grievance: an issue that reaches Level One Procedure. = os 
This issue involves the violation, interpretation, or . 
application of any article of Part 86, Rules and Re- 
gutvations, Title IX, Federal Educational Amendments of 
1972. 8 a? ‘ 

\ . ; ; 

I Student: any person enrolled as a student in any school 

and/or educational or recreational: program authorized by 
the ABC City Board of Education. © 


1.3 Employee: any- full-time or part-time teacher, Secretary, 
clerk, custodian, cleaner, administrator pr other person 
receiving compensation for services rendered the ABC City 
Board of Education. a 


1.4 Compliance Coordinator: The person designated by the Board ¢ 


of Education to, coordinate efforts to comply with Title IX 
Rules and Regulations. | 


15 Superintendent: The Superintendent of Schools or a designated 
r representative. i : “f 
] | _ 


ARTICLE Il. 
2.1 


22° °° 


2,3 


ARTICLE 11] 
3.1 


3.2 


Level One Procedure = i 


The student or employee who has a complaint, and is unable 
to solve the issue, may address the complaint itn writing 
to the Compliance coordinator. 


The coordinator’ S peeponcatii se: 


(a) investigate, within One week, the circumstances of the 
complaint 


(b)’ render a detision, within two weeks afger receipt of 
complaint, and notify the complainant 


(c)} provide the complainant one. week to react to the de- 
cision before it becomes final. \ 


. The complainant's responsibilities: 


td 


(a) accept the decision, in writing, addvesced to the com- - , 
pliance coordinatar, or 


(b) disagree with the ‘decision, in writing, addressed to the: 
' compliance coordinator. A Level Two Procedure will be 
initiated. : { 


Level TWo Procedure 


The compliance coordinator requests the PEP InESNaene to 
review the complaint. ’ 


The superintendent will schedule a meeting within one week . 
of the receipt of the request for review. The participants 
shall be the complainant, the SENS and Yhe super- 
intendent. 


' The superintendent will make a decision within One week’ which 
shall be final. The complainant and the coordinator will 
receive copies of the decision. ; 


GRIEVANCE FORM - Title IX, Part 86, Sex Discrimination ae gee. 
Student a. is 
- Name of: 5 v 
" "Employee = : an 
School or Department 
Statement of Complaint: © - , oe a 
} 4 
a, 
™ 
6 
7 
4 
‘ ‘ ~ 
‘ ‘ ' 
Solution Suggested by Complainant: 
% ae 
: | 
: 
\ ra 
% 
pet, . 
coe 
ft. 
* 
: v 
Signature of Student or Employee 
se -Date Submitted _. - 8 7 ‘ 
_ Please Forward to the Title IX Compliance Coordinator . 
Pl}¥-5 
(pace 3) 
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e 


tithe om . - eo Ty ‘ ; . 
CHECKLIST FOR. EVALUATING THE CONTENT s 
OF. Sliarad ides PROCEDURES = 4 


Participant Worksheet 6 " - : . 


. ‘Listed below: area ninber of questions which may be .used to evaluate the 


content of Title IX grievance procedurés and determine possible needs for 
modification. ‘Questions are organized jnto three sections: “initiation and 
filing of the-grievance; processing of thy grievance, and basic procedural 
rights. Remember that these questions do: not reflect Title IX requirements ; 
they reflect inst®ad general ‘principles of gr grievance processing. A "no" 
answer does not ‘indicate a violation of. Title IX but it: my ee an anea 
where further specification is des trable. - 


Initiation and ing of grievances: -* ss 
Does the ‘grievance procedure: 


d. Provide clear and adequate dePinitions of who may 
grieve, of what issues-may be covered by grievances, 
-and of the térfiis used throughout :the procedure? Yes No 


2 Cover all Students: and employees? Yes No 


‘3. Clearly state the fOrm and procedure’ for Fig 
oo grievances? . Yes No 


4 Specify any applicable. time limits for ‘lie : 
ins biaeron of a.grievance? | . 7 — Yes No 


5 Prov de for assistance to grievants in the . 
filing/preparation/processing of a grievance? Yes. No 


6. Specify the responsibil ities of insti tutional/ . 7 
".e@ agency staff for fhe receipt and initial hand! ing a ‘ 
“of grievances? 


‘7. Brovide methods for a and prompt HeSolutton _ 
~of _grteyances: when a a 5 “not ‘needed? Ma eee No 


: % 


_ Processing of. grievances: _ * e 


“> Does the grievance procedura: . . % oe : 


ae 5 


oe 1, State. ‘the number an “‘leve}s. of steps for grieyarice oy, 


& processing .and the. ie iberia. “orvtn Jeers ag = © 4 4 : 


| oe tO: each’ Teyel?.. na Gg Yes “ No 
a. Py State the form. f ee presentation, and proce. @ #2 
a, 7 essing (gral/written; h officers arind. be ue 
apart ets. :): at each step?’ ,~” Yes No" * 
“ a z : ms \-- “« a : eo . 
Ca" + oe =m « | Sa 


fae 


and procedure’ for the pees 
] aring levels? — - Yes 


3, Specify the criteri 


we ment of initial 


a 4. Delineate procedures and responsibil#ties for 
notification of all parties at each processing level? Yes 


5. Delineate timelines for all activities within the - 


grfevance’ procedure?” . Yes ; 
"6, Specify the procedures which shal] ” used 1 in con- . 
“ducting grievance hearings? a» 4 Yes 
~ amount, of time allocated to each hearing? . . Yes 
-amount ‘of time alhocated to each party td the = 
grievance? _ & Yes 
“right of each party to representation ine? 
assistance? - Yes 
“right, of each party to present witnesses and ‘ 
evidence? Yes 
right of each party to question witnesses? ~» Yes 
» croles of persons involved in the hearing? Yes 
“right of grievant to determine whether hearing 
Shatl be open to the public? Yes 


: “provisions/requirements - ‘for recording ‘the Hearing: Yes 


7. Specify any requirements for submission of written 
information by grievants or others? . Yes 
8. State the form and timelines for Mile preparation 
of grievance decisions? ; Yes : 


9. Clearly state the srocédue s and timelines for the — 
grievant's acceptance or appeal of grievance 


decisions? —— os Ves. 
10. Specify the roles.and sélection of persons in- 
volved in grievance processing? ° | Yes 
a" 7 
“Basic and procedural rights: a ‘s ’ 


+t 
Does the grievance “procedure: . 
“e ee & 
Provide grievants with the right to appeal to pro= 


gressive levels of decisionmaking? n Yes 
7 Provide assurances regarding the impartiality of 
"hearing officers? _ - "Yes 
P - 
31. Prgvide for’ confidentiality of grievance pro- - 
dio if so desired by the ae Yes 
4 | 
PL -6 
(page 7) 
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i ner ——~e— ”~ 


\ ees a, ee 
4. ove to breve access tagrelevant' in- _ 
,Stitutional Aagency records? ‘ Yes. _No 
5. Provide for the protection of grievants and ve~ . 
spondents from harassment and entry of information i. 7 
into student and personne] files? = . Yes” No 


? Provide for confidentiality Of grievance records , 
if so desired by the grtevant? | _— Yes No 


_*~ a t . 4 


~s 
ss 


aS 


peg” CHECKLIST FOR EVALUATING THE CONTENT 
oo =, OF GRIEVANCE PROCEDURES 


: S * ParticipantWorksheet 7 - yo 7 : 
" ef % . % 
eros 8 tk “ts a \ J . . , 

= Listed’ belaw are a number of. questions which may be used to evaluate 
~ the content of Tit] IX grievance procedures and determine possible needs 
for modification.’- Mestions are.organiZed into three sections: initiation 
and filing @ the grievance; processing of the grievance; and basic proce- 
dural rights. Remember that these questions do not reflect Title 1X requ ir@e 
ments; they reflect instead general.principles of grievance processing. A 
"no" answer does not indicate a.vielation of Title IX but git may indicate 
an area where further specification is desirable. oe 


Initiation and Filing ‘of grievances : 
Does, the grievance procedure: : , 


. a ; . ss @ 
1. . Provide clear andyadequate definitiotns of who 
may grieve, of what issues may be covered by : , 


g¥ievances, and of the terms used throughout 


the procedure? Yes No 
2. Cover al] students and employees? - Yes No 
@ 3. Vrearty state the form. and procedure for filing 
Qp arievances? 9 an Yes No 
we *. : : , 
4, Specify any applicable time limits for the ~ 
init ation of a grievance? Yes. - No. 
9. Provide for assistance to grievants in the Filing/ 
Rees of a grievance? Yes 4 No 
: | | | | . 
6. Specify’the responsibilities of institutional/ . = 
. agency staff far the receipt and initial han- 
P (. — dling of grievances? .. : Yes No. 
r ys Provide methods for informal and prampt resolu- 


tion of grievances when further processing. is 20° . 
not needed? . ss . . Yes’ No oe 


Processing of grievances: . 


uv 


Does the, grievan e procedure: — oe ae : = So 
7 1. State ealon and, levels gt steps for griey- . 
er ance processing.and the criteria for initial oe ; 
\ referral to each level? ° Yes No 


Zi State the form of grievance presentation and 


BY 


processing (oral/written; hearing officer/ 
hedhing panel; etc.) at each.step? - — Yes. No. 


fe » 3. Specify the criteria and procedures for the as ' 
ment of initial hearing levels?” Yes No - 


4. Delineate procedures &, responsibilities for 
notification of all parties at each processing 
level? 


oe Delineate timelines forall activities within the 
grievance pygcedure? 


cify the procedures which shall be used in 


0 conducting grievance hearings? Yes No_ 
- amount of time allocated to each hearing? Yes No 
- amount of time ahocated. to each party to the 
. grievance? _ Yes: . No 
- right of each pay to specter and ’ 
assistance? Yes. No 
- right of eath party’ to present witnesses and . . 
evidence? . Yes. No 
- right of each party to question witnesses? Yes No 
: - roles of persons involved in the hearing? Yes No 
- right of grievant to determine whether hearing 
. shall be ope@po the public? Yes’ _ No 
‘. - provisions/re equirements for recording the 
hearing? ~ . ; Yes No 
7. Specify any reauirements for submission of written . 
information by grievants or others? ~ 3 Yes Naw , 
Ee en . 
8. State the. form and timelines for the preparation 
of gri@¥ance decisions? ~~... Yes No. 
‘ 9, Clearly state the procedures and timelines for ae 
oe : ‘the grievant's acceptance or appeal of grieyance 
“ decisions? . Yes No 
on 
10. Specify the roles and selection of persis in- 
volved in grievance processing? » as Yes_ No 
Basic and procedural rights: 
a Does the grievance’ procedure: ee : 
7 1. Provide grievantS with t the right to appeal to P 
"progressive levels of deci$ionmaking? =~ Yes No 
‘2. Provide assurances regarding the impartial ity 
of hearing officers?’ Yes _____sNo F 
3. Provitle for confidentiality of t Acane 


proceedings if so desired by the grievant? . . Yes No. 


proviee for grievants' access to relevant 


nstitutionat/agency records? | . Yes ‘ No "8 
Provide ee protection of grievants and 3 9 
respondents from harassment and entry of informa - 
tion into student and personnel files? Yes No 
Provide for confidentiality of grievance records + 
if so Gesynen by” the ee . . «Yes No 

iS 
‘ d 
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? - . 
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worksheets. (Participant Worksheets | 9. 16). Each of these, sample grievances | 


* ~ SAMPLE abo GRIEVANCES ie we 


it ee 


' oo , 1 @ ‘es : e- 
oa, : ae aa : o ’ : . hn 
a paiticinant adeicneet = ¢ Mae 2 a ee 
eee * : bs : ry a) ® 
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! ; aa o - 
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Following this page you, will find. cats sample Title aX grieyanice 


¢ 


reflects: a day-to-day problem in Title IX implementation. Read each grievances - 
» carefully. Then, answer the questions on the. grievance resolution form an 
vided on the back of the worksheet. You will. need to determine: 


“ ne 


e whetilér or not the grievance is a vidlatfon of “the ere IX 
regulation; | 


: a” 


a e 


@ your reasons for deciding whether or, ‘note “At ig a ee ee as 
violation of the Title IX regulations. | " = weed 
a wr. af , a i “ ar) : 

i ae Ma id 
@ suggestions for corrective actions; a a ne. re 
. vo " e - : =e . er ec 

e sugg Seti ons for penadial actions.. oh tr 8 Se : 

ear eae i i. @ , 

‘ : a of es. Se 

' ‘ te 
” , * . = 


Corrective actions are those taken ‘to ogre: a discriminatory policy, 


program, or practice to attain its gompWianse with 
the Title IX hegyiaien 


/ 


Remedial actions are those taken to overcome the effects of the discrimi- 
; natory policy, program, or practice 


a 


4 
pe 


> . 
a ’ * 
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a, ASAMPLE TITLE IX GRIEVANCES +s 


pes ia Worksheet 9 


rs a + e 


ae Name of Grievant: Julio Varga ‘- ts Date of Br 9/7 6 


_Schodtvor Position Parent of inez jne2 Vangacwetiden®: at 5th St. Elen: School. 
® Beg Nember, Ba Bathe] Board of Education ° ie 
ne iaddress_ 456 Lorcum Lane _ 


ie “Telephone Number 973-0188 


ri ; f | 4 
‘Nature of Grievance It's m undergtandin that school districts are re~, 


quired by law to seni with Title IX (Education Amendments gf 1972). Initial 
PeauiveMents include enacting a Po Olic cy Of nondiscrimination and notifyjn 9g 


staff, Students, and parents, designating a comp] iance officer, setting 
SS a =; rs 


. ‘ 


; “Up a_grievance procedure, and conducting an institutional self-evaluation. 


I have asked the Superintendent repeatedly for evidenct: that ve have met at 


least the first ez r requirements , “Sack for a record of correct and remedial 


— “Sheps. that that haye been, Jake By the school district. His. response is Sthat 


ae thie gon’ th t have to to ‘worry about. thatunt) someone 2_comes in to check and that's 


“MSE. ‘i ike." 7h £71 ling th this gi jevance - en penal of my child who must be 
OA . ‘ 
ats prided ne not sation of the Sct School, distriee’ 's: pe Vey: oF, nondiscrimination. 
gp aaa 


"Hames and addrésses of “others involved in ‘the yriévance ‘and the natyre (on | 
7 their, anyo eaten a a - ee, wlae M, t 


Mim 4 f ae ere ar 
‘ ’ : 
: : 


~ Gordon aio Title. IX  Coordina or 


ere es cea 


Person oar Grievarice fe ne ee 


+ RESOLUTION OF GRIEVANCE 


Loy es. TI Now (Please give the 


2 reasons for 
your .decision. ) Ah 


. 


(3). Remedial measures: recommended: 


SAMPLE TITLE IX GRIEVANCES 
Participant Worksheet. 10 . 


Name of Grievant_Friends of Education ___Date of Filing 11/10/76 


eet Bs Se 


School or Position Sex-Stereotypigg- Comm ttge, lliff Area School District 
Gdies 625 Columbine Street; Iliff, 4d : _ 
‘elennane Number__771-3660 - _ 2 
‘Nature of Grievance The Sex-Stereotypimg Committee of the Friends of 
‘Education has completed a study of the basic reading materials used “in 
- our schools and has found the materials to be sex biased and discriminatory. 


The committee wishes to file a sex discrimination. complaint and urges a” 5 


discontinuance of these materials. 


'\ Names and addresses of others. involved in the grievance and the nature of 
their involvement 


Signature of Grievant 


James Patton, Principal : 7 _ 
Person Receiving Grievance . : 
: i 


Q bw 


RESOLUTION’ OF GRIEVANCE 


(1) Violation: “= E77 Yes. [77 No. (Pleasd give the reasons for _ 
em 2 your decision. a~ 


N 


(3), Remedial measures recommended: 


ny { * 


4 : P 
SAMPLE TITLE IX GRIEVANCES 


Participant Worksheet 1] 


* 
Name of Grievant Flo Perkins | Date of Filing 9/25/76 


School or Position Matron, Date Jr. in a 
‘Address — as oe oe He 


+ Telephone Number_ 229- 2671 ie a 
Nature of Grievance Iam the night matron at Dade Jr.High. Job _in= ge 


I would. like to apply for the Jani toriat 


cludes. general cleanin 


because janitors make $1.75 per hour more than. matrons for just sbOUt. the — 


"Sain work. I was told that I could not a ply for the job because it,was 


4. 


toa hazardous for a woman. When I asked they. _told me that the putting u 


of ladders and replacin of 14 ht. bulbs would be dangerous for women. I've 


Seen the janitor in my building replace three prenteulbs in the past six 


‘months. I can do that if they would ice me, but the won 't even let me try. 


Names and addresses of others. Inve the the grievance . and ie nature of 
their involvement. . . 


Mr. Harry Caldwell,’ Business Manager, :Jamestown City “Schools 


’ Signature of Grievant. 


« 


Jeanne Grant, Title IX Coordinator 
Person Receiving Grievance 


ry 
v 


pos ition, ag Se 


RESOLUTION OF GRIEVANCE’ = ti St, 


; i é ; _ dae: 5 “ ra 


. (1) Violation: . | L_/ Yes. [J No. (Please give ne reasons for 
i. - 2 | _ your decision. hy : 


(2) Corrective action recommended: 7" Pe. © 


t i me. r 
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SAMPLE“TITLE.IX GRIEVANCES + 


: i - Participant Worksheet 12 ; 
| Name of Grievant — Nancy Holgate- “iti sort™ Date of Filing 10/14/76 


School or Position —-ounselor, Miller High ‘School i 


Address os . : ; 
., aoe 7 ° . : r 5 ; - 
‘Telephone Number __ 265-3790 ear . 
: . Nature of Grievance As a counselor in the district, I'm avare of and sensi- 


CA tive to my responsibilities under Title IX, Several months ago, Bob Hawker, 
“metals s Sue teacher, told me ae if I schediled any female into his class; 


. “ste would be back in my: office within two weeks. Vente Lawrence expressed 


-an _interest in metals this -fall and I I scheduled her in a metals, class. Iw, 


ten days she was, back; compte aig. that she was harassed by the teacher and 


‘other students. I have responsjbilitiés under Title: 1X; don't ae too? ~~ 


‘ : . 
7 


4 4 


U 


Names and addresses of others javoived in the. grievance and the nature of - 
‘ “their involvement. 


« bd - 
Pog 7 ———— ar) = 


Vennie Lawrence, 10th grade student a ' 
a — ————— a 


t ’ . . 4 . . 
aor . a , ‘ 
J —- = + ; - — F ; 
ee . . ‘e. Fi ° G i 
: gg 
en oo 
a e es , 7 “5 : I 
: a oa eee ——______!_ 4 _ — : ~ ; 
. - 4 ; ‘ 
‘ t . 7 A 4 : 
‘ ‘ ’ 6 é “ 
oe : : ays 
, Phe a ‘ . .: \ ; 
‘ # ; as “ x e Os , ’ ' i : 
Lennie Maxwell, Principal , bad ‘ 7 is pe “8 
fe. 4 Person Receiving Grievance ee ae 3 


a bh - - . * e 
‘i ' . a ’ 
: . fe ‘ 


¢ 


6 


(1) Violation: Tl Yes. / 7: No. (Please give the reasons for 
| , - - your decision. ) 


a : ‘* 
(2). Corrective action recommended: 
= ” — ara _ — 
* nd - e . ; ; z ; 
* . ? , ‘ 
4 *. ; L 
e 
‘ . 
i 
v 
wa . 
(3) R mediat measures recommended: . 3 


ae 
- SAMPLE TITLE ‘Ty GRIEVANCES 
~ - a attic] pant Horkshest. 13° 


ee 


A ‘ ge 8 
Name of Grievant yatrina Breedlove »s. = ‘Date ‘of, Filing 10922/76 
: School or Position + Jefferson High sn0O junior 


Address rc 
Telephone Number 264-4966 ° 


Nature of Grievance I want to.attend the ayito mechanics course a the 


local vocational school, The teacher has saidethat this is permissible 


because all courses are open to boys and girls. The problem is that ¥ am 
required to produce a_signed statement which st states that upon successful 


compsenion of. thé course I well have a job waiting for me. When I re 


why I needed this I was. told that girls have a harder time: gétting as and - 


that_there are a lot of boys waiting to get into fie program. I don’ t 
think that boys have to -have the same kind of -statement. If I have to do 
that, Spouldn't the boys have to do it also? ‘ — 


‘ 


Names and addresses of others. involved in the grievance and: the nature of 
their involvement. 


4 


'. . a . Signature’ of Grievant 
\ : ’ | : 

Bernice Morgan, Title IX Coordinator ‘ 
Person Recelving Erievanee: | 

PW-130 ~~ = 

t . a 
< ‘, ® 
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so RESOLUPION OF GRIEVANCE 
_ - | | ; - 
‘* (1) Violation: [7 Yes. / 7] No. (Please give the reasons for 
| em 4% your decision.) — 
. . w _ 
. det aa La - - : = ‘ 
eae | a ; - 
. é , ; ww ’ . : . 


(2) Corrective action recommended: 


. > 


» . « 
To 


(3) Remedial measures recommended: | ms 


ee gia — MRI ag ; 
; - : an | % , . , és ° . > aa € , , :. 
(- SAMPLE TITLE IX GRIEVANCES : = ” 3 
~ . Participant Worksheet 14 ~ a 
"Name of Grievant ecnNe Jacobs ° so Date of Filing losers 


Sheol” ‘or’ esihion "denier at James town High Schoo! 


Address 


Telephone Number 449- 7057 


Nature of Grievance fast year A was ‘absent from school for che last two \ 
{ weeks to have a baby. When I returned this fall, Mrs. Johnson told me.I 
couldn't be,on the cheerleading squad even though I was on Jast year bacause 


‘of a rule that girls who have been pregnant can't be in Aneseasteie 


, 


ties. There's a boy on the football team who brags all the' time to everyone . 


about his baby, and’ no one kicks him off the -teanf even though the coach knows oe 


about it. It isn't fair. 


a a a 


Names and addvesses of hece involved in the orievance ‘and the nature of 
their irwolvement. , # . Pe 


STgnature of Grievant . 


William Jefferson, Principal . 


‘ Person Receiv ing érfevance 


iD ‘ 
4) 


ERIC 


JA Fuirtoxt Provided by ERIC 


a RESOLUTION OF. GRIEVANCE 


ee 2 — poo * s 
(1) Violation: 9 ©. [7 Yes. /—J°'No. (Please give thé reasons for 
% “\ _‘ your decision.) - gy) 


- ' (2) Corrective action recommended: ae a ee 
‘ « . 


. 
. . ‘ 
. the 
7 . 
™. - ‘ " . 
a . Ei a 
. 


(3) Remedial ‘measures recommended:  ° 
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SAMPLE TITLE LX. GRIEVANCES 


Participant Worksheet 15 
; ~ ae 


Name of Grievant Angelo Scatva’ oO Date of Filing 9/27/76 ~ 


“School of Position PE teacher, baker. sontor High , 
| Address —_ { ye 


iclecnon: Number 794-3889 


Nature of Grievance It's my unders tanding that physical education classes 
have ‘to be coed to comply with Title IX. -Although we have mixed male/female 


teaching teams, the girls end up at one end of the floor with the female 


sy 


teacher while the boys end up at the other end with the male teacher. It. 


ha ens for both contact and noncontact’ activities. vihe I've agked ‘the 


h sical education de artmient head about this, he indi@ated that Title IX 


. was ridiculous and that our school has devised this way of getting around 


> 


the regulation. I'm. uncomfortable sous my, " ¢nvolvement in something which @ 


I believe is illegal. Is there any way to resolve this issue? 


+ 
Names and addresses of others’ involved. in the grievance and the nature of © 


their involvement. ‘ 
, eae 7 . Ls 


Joe Kennelsw¥rth, PE De artment Head ’ 3 


8 a : : . _ , si . 
a ~ a ot _o of. Grievant 
Rod Meany, Principal, Baker Junior High 3 
Person Recelving Eriavance “ty 9 
s- @ PW-15- an ~ 4 


c 


‘a | tp 


= 


ae 


(1) Violation: 


. = . : : - ‘ . . : . 2 
: te ig : . mo , 
: . ki P te ; : : : # ‘ 
| 


, a ’ ry ; 
"RESOLUTION OF GRIEVANCE =} | 


: your decision.) \ 


ry a 


7 


(2) Corrective action recommended: 


oY . 


(3) Remedial measures récommended : 


| PusIG5 
pe 4 -. (page 2) - i 


[7 Yes: {7° No. (Please give the reasons for 


ys. 


U : F ar = 
- oe _—— “SAMPLE TITLE IX GRIEVANCES ee 
| - : ee | . Participant poe Nes 16° | a 
Name of Grievant Evelyn Marcus Date af An ope/76_ 
" Schood. of Position PE teacher at Haller Junior Heh 
Address.” | i 
7 _ Telephone Number__770-5426_ “* 


Nature. of Grieance Because as the new Title IX regulations, our PE. — 
and boys' departments have Been consolidated in’ unified department of 


yh sical education. The former boys' 


de artment chairman has been oe 


- head of the new department. The problem is that he has issued’ ‘keys to” the 


equipment room to male staff members only and has laced male staff in 


“charge of supervising all classes (we teach in male/female teams), saying gets 


the men need the responsibTlity for discipline reasons. I think it's very 
unfair, but the chairman says that Title IX doesn't cover administrative 


structures and it's my tough luck. I'm not a tenured teacher;. how much can 


I_ push? oe ; . oe 


_ Names es and a adidvesees of others involved in the grievances and the nature. of 
_ their involvement. 


¢ 


. Mr. James Thompson, PE department chairman, Haller dunior Hi h 


Signature-of Grievant ~ 


* . . Carlos Montoya; Princi al , 
« Person Regelving Grievance gS - 


~ PW-16 


e 
— 
> 


a: v 
ERIC 


RHSOLUTION OF GRIEVANCE © Le 


(1) Violation: LJ Yes. [7 No. (Please give the reasons: for 
4 _—- o your decision.) 
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t 
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” SAMPLE TITLE IX GRIEVANCE PROCEDURES A AND B--ANALYSES 
(For Participant. Morksheats 6 and 12) 


Appendix A « x 
A \ 
Overview: ‘ 
An attempt to analyze "Sample Title IX Grievance Procedures A and B" 

according to the "Checklist for*Evaluating the Content of Grievance Proce- 
fie, makes apparent the range of: specificity with which grievance proce-: - 

ures may be written. Of the two Sample procedures, procedure ‘BN is élear- 
ly the more specific, and the easier to evaluate on a "Yes" or "no" basis. 
This degree of specificity wound also make the procedure easier to use and 
to administer. | ) 


Procedure ie is partitularly weak in thee following respects: 


® no eerepened: is made to the existence of a procedure for the resolu- - 
ation of, student: complaints of ececmiatla : 


| a ‘the role of the local EEO cgunselor, ‘al though apparently critical at 
: _ the Initia stage of grieva ce processing, 7s not defined in any way 


an e ae ‘derinition and form of a-"formal complaint" are never specified, 
- despite the key significance ‘of ie formal complaint in the procedure 


@ no timelines are specified in'points 3, 4, and 5 of -the procedure 
| e the form jn which grievance appeal must be filed is NOs stated ' 
. e the forn ber which the final appeal is to be filed is 16 specified 
Procedure "B" lacks specificity pedardina: 
e neiines tor the filing of a complaint . ° ,~ 
* @ methods for inormad, grievance resolution - 
. “@ the role of the compliance coord {nator in Le Pwo of the Proceduré 
Neither procedure specifically provides assurances of basic procedural 
_vights for all parties to grievance beyond those provided in progressive 


levels of grievance decisionmaking. Neither provides for differenttal. levels 
of initial grievance referral. 


ar aes Ne - rr ae a ae 
££ - : ; . a: \ ; oh ey : ae 
: hs oan : = ae 
. = » ff / 


‘ Ig oe aa ee ee a os a 
‘ : . ae - ve] NG ¢ 
"Checklist" respanses:"”.” ; ao @ 


af Y Soe aa. 
Although the wide fange in specificity. of procedures, leaves room .for” 
some differences in interpretation and qualitative analyses of the two . 
procedures is desirable, it may be useful to use”the "Checklist" responses, 
provided below as a general measure of analysis of the: two. procedures. 


° 


“Initiation and filing of grievances: _ a8 = 
" —_— oe . Procedure - Procedure 
- Does the gnievance procedure: A : B = 
| g p — — = (5! ee 
/ 1, Provide clear and adequate definitions i. ; 
aa of who’may grieve, of what issues may be ° = Fo 
covered by grievances, and of the terms oe _—_ 
‘ | used throughout the procedure? . |. No Yes, 
2. Cover all students and employees? No Yes *- 
aad ™ ‘ : * ’ , . 


3. ‘Clearly state the form and procedure . 3 I 
for filing of grievances? No Yes 


. , 4. Specify any app] scable time limits for . 
as ; the initiation of. a grievance? . Yes No 


5. Provide forljassistance to.grievants in | es 
the filing/preparation/processing of a Figc 
grievance? 


6. Specify the responsibilities of institu- ° 
tionat/agency staff for the receift and ee ; 
initial handling of grievances? J Yes Yes 


7. Provide methods for informal and prompt 
resolution of grievances when further oo . 
processing is not needed? ‘Yes ‘ ‘No 

, (unclear) : ~ 


Processing of grievances: e a 


Hoes the grievance procedure: 


1. State the number and levels of steps for 
grievance processing and the criteria ' 
). for initial referral to each level? — ' ,both specify steps; 
neither uses differen- 
" tial referral 


oe 2.° St&e the forin of grievance presentation . a 
| Nand processing, (oral/written; hearing 7 
office Coy panel; etc.) at each. ; f 


v : . : " . . ~ om ‘ ° . ‘ e 
ae 


ae ‘vo oe r 
. tn s é 
, ° , ‘ : e A 
4 . . . ‘ 
5 5 


x7 ’ Specify the ich: a epoceduneeaee 


oy a differential -assign- 


4 


"4... Procedure" Procedure 


=~ 0G - = ee 


_ the assignment of Anita hearing levels? neither provides for 


an A tee, 4 , 7 3 poles - ment. 5, de 
“5 4 4, ‘Delineation sroceduree ‘and responsibili- | 
wr + ties for, notification of all parties a _ 
ae each Processing level? — Now. _ .. Yes 
Bae /\5. Delineate: timelines for all aotivittés | 
oe within the. grfevance. procedure? ap ‘ No. “Yes 
os 6. "Speci fy ‘the procedures which, shal] be. . _ 
a ~ used jin eoneyeenng grievance hearings?” No - e _ No. 
ij 7 
-f . -amount*of time allocated to each héaring? . No —  . No- 
amount of: time allocated to each party to t 
the -grievance? -No ~ + No 
-right of each” pa to repregentation and . ae 
assistance? - NO NO 
ight of each party to present witn@sses — wa ‘ e 
afd evidence? ~ . No _ > No 
-right of éach party to question witnesses? No | No 
poe ee -roles of persons involved in the hearing? “No ~ - . No . 
—- . “r#ght of grievant to determine whether = * » & 
hearing shall be open td the public? No No 
ss ; -provisions/requirements for recording the oO 
ae hearing? - Yes - No’, 
"47, ' Specify any requirements for submission of ~ “ 
; written ‘Ynformation by grievants or others? No- Yes" 
8, iF the form and timelines for the prep- | 
POL OF ‘grievance decisions? , No - > Yes © 
4 Q, Clearly state the procedures and timelines ‘ 
. he. grievant's acceptance or appeal of 
% grievance decisions? — : ’ _ No No 
10. Secity the foies and, selection of persons a 
‘involved in grievance process 1000: No | | No 
; | 3 ins 
“Basic and procedural rights: 
° Does ‘the grievance, Procedure: 
15. beovide Gevevante with the: right to appeal . 
to progressive levels of decisionmaking? Yes : Yes 
2, Provide assurances regarding the impay- «© ee 
Ntiality of hearing officers? _ , No | No 
=: Me Po 
a 4 Provide for hontidenttatt ty of grievance - , 
proceedings fe so desired by the grievant No. '* » No 
oon ph 2§ - ¥ ‘A-A , ar 
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. oe . ; 7% ¢ Procedure Procedure 
-.* ! r A B . 
° 4, Provide’ for grievants' access to rele- ~ ws 
‘ vant institutional/agency records? No . No (. 
5. Provide for the protection of grievants e 
| ‘and respondents from harassment and entry 3 
of information into student and personnel 


5 are . No _ * No - 
6. Provide for confidenti@l ity of grievance ; : 
srecords if so désired by the ariCNaNst | No 7 ‘No 


— _ _ SAMPLE TITLE IX GRIEVANCE ANALYSES i: 


. . (For Participant Worksheets 9-16) ‘ la 
\. | Appendix B * 


“In each instance, the answers provided are based on the assumption. that 
the information provided. in the grievance has been confirmed. 


: . “ : * by 
3 a o 4 porstings . 
; Julio Vargas —s j \ . ** 5% 
. ; 3 j - | . = ! y 4 se “ 
‘ Violation of Title IX - Yes°” . | : 7 : | 


% Thé failure to notify students, employees, and parents of elementary 

and secondary students regarding Title IX compliance policies would be a 
violation of the Title IX regulation. If the other procedura’ requirements-- _ 
designation of a compliance officer, development of a grievance procedure, 

-and completion of an institutignal Ane He not been completed, 
these would also be Title IX violations. /386.9/ /386.8/ _ £586.3(c 


- Corrective actions: : 


e Develop a policy statement regarding nondiscrimination and Title IX - “> 00” 
compliance and natify all students, employees, and parents of this 
_ policy. @ - | | . 


@ Designate a compliance officer who is responstble for coordinating 
efforts to comply with Title IX. . : 


@ Develop a written grievance procedure for processing Title IX com- 
plaints and notify all students’ and employees of its existence.: 


o b’ 
e Complete an institutional self-evaluation. 
‘ ’ . 2. 
Remedial measures: 


‘@ Provide workshops for all personne? to inform them of Title IX re- 
quirements. “ . . 


@ Provide briefings or workshops for school board members ~to inform |. 
them of Title IX. requirements and their legal. responsibilities for 
compliance’ a é 
‘ : ‘ “Bet 


Friends of Education : a ee 


‘ 
- ‘ 


¥ Violation of Title IX = No 


The Title IX regulation specifically exempts coverage of textbooks <" 
~and instruction@l materials and cftes.the First Amendment's guarantee of 
freedom of expression as a possible conflict. The preamble to the regula- 
tion, however, recognizes the problem of sex bias in textbooks and instruc- 
tional’ materials and urges State and local education agencies to take. 
appropriate actions. hoe . 
It should also be noted that the Title IX regulation does not require 
a the extension of the grievance procedure ae Students and employees, but 
a local education agency may wish to permit community groups to use the local 
~ grievance procedure, - 1 1 . 
oe : | 


. @ = 
ERIC - 


Flo Perkins 


ao Violation of Title IX - Yes 


‘ ‘ ' a 
Job classifications may not be sex designated. unless a bona fide 
occupational qualification (BFOQ) based on sex is involved (e.g., locker | 
. a room attendants)., Two factors mitigate against a BFOQ in this case: a) 
\ replacing light bulbs is not a” major activity of the janitor job, and ‘b) 
it has not been established that women cannot replace light bulbs. /586.61/ 
4a ' 
Corrective actions: . . 7 * 
we a @ Ensure that Ms. Perkins is given fair consideration for the next 


available janitorial position, 
e Modify the job classification. to eliminate SeX eee 


_ Remedial measures: f 


' @ Notify all personnel currently occupying matron or Janitorial 
positions of the change in policy. ~ 


@ Revtew all job classifications and moatey, them as necessary to 
eliminate Sex differentiation. 


e Review all job announcements and position descriptions to ensure 
- nondiscrimination. i 


© @ Develbdp written statements of skill requirements for all positions 
and provide all applicants the opporrunity to be tested according 
wo these jobsrelated criteria. 


Nancy Holgate-Wilson 


Violation of Title IX - Yes 


The selective harassment of students on the vie of.sex would be a 
violation of the Title IX regulation. /886. 31(b) (1-4(8)/ /886.347 


¢ 


Corrective actions: o 
A : / 
@ Inform metals class instructor, Bob Hawker, that his behavior violates 
- the Title IX regulation and instruct him to ‘cease ais harassment of 
female students. 


‘ie 
we +@ Inform Vennie Lawrence that Bob Hawker has been instructed to cease : 
oo. his harassment and that she may or the principal if she jis harassed 

pe ee ajain. ' 
oe ‘@ Provide enti Lawrence the opportunity to transfer to another metals 
shop class. ‘ 


e@ Develop ‘and disseminate a policy statement re teachers' respon- : 
aCe aor nondiécriminatory treatment of students. 

8 - 7 i . - : a -A-B 
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a 


Remedial measures: 


a. * 


e Make a survey to identify ‘those female students who have been interest- 
_ ed in metals:class or in other Sex-segrégated courses. ,Encqurage 
re these students to enroll in.such classes if they are still nterested. >. 
Zo i \ 
a Develop ant roe guidelines to instructional staff regarding . , 
bie nondiscriminatory t#eatment of students on the basis of sex a 


A _ @ Provide relevant inservice training programs: for instructional °‘ 
i personnel. _ @ a: ‘ 


@ Provide all $tudents with information and counseling regarding the ; 
changing roles of women and men ‘in the world of work ‘and in other ’ , 
_ life areas, and the importance of considering ai variety of course. 
options, both traditional and nohtraditional. i 
Katrina Breedlove 
Violation of -Title IX - Yes 


The use of sex differentiated criteria for admission.to a vocational 
school Or program is prohibited by the Title IX regulation. 7886.21(b) (2)/ 


2 


Corrective actions: : a 


e Admit Katrina Breedlove to the auto mechanics course without a 
statement of job availability (or require that male students also 
a Signed statement of a job opportunity in order to be ad- 
mitted). . c 


e Prepare and disseminate to all relevant staff a policy ‘statement 
regarding nondiscriminatory standards for admissions in vocational 


education schools and courses. - 


Remedial measures: 

@ Survey al} women in the school (or feeder schools) to identify any 
interested female students who have been denied admission or dis- 
couraged from enrollment in auto mechanics due ae ls job opportuni- 
ty guarantee requirement. Females who are identiffed as having been 


denied/discouraged from enrollment should be contacted to ascertain ee es 
current interest and provided opportunity for enrollment in auto: 
mechafiics. : : 


a 


e Inform all students of their equal opportunity to enroll in auto 
. Mechanics ‘and other vocational education courses. 


- Lf. 


J e 


( Pi . | 
aan . : A-B 
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Connie Jacobs 


( : | so, 

Brees Title IX + Yes ee _ = _ = 
\ . ' 

eRules imieh mandate or permit djfferential tveathent of male and female 


\ 


students on the basis of their-marital or Seva status would be jin viola- 


tion of’ the Title IX regulation’ L386. 40(b)(2)/ ° , es 


NN 


Corrective actions: | 8 te . 9 


ay 


,° Reinstate Connie Jacobs as a member of the cheer leading squad. 


Angelo Scalva 


e Develop.a policy. neuarding ithe nondiscriminatory treatment of male 
and female students on the basis of ‘their marital or parental Status 
in all curricular and extracurricular activities. 


Remedial 1 measures : ; , 


“e@ Develop a dicconinate to all staff guidelines for ensuring nondis- - 


criminatory treatment of male and female students with. regard to their | 


marital or parental status. 


@ Survey staff to ensure that other students have not been denied - 
opportunities in extracurricular activities on the basis of the 
previous policy regarding parental status. If any instances are -~ - 

_ identified, inform these studerits: of their right to participate in 
extracurricular activities. ho 


re 


Violation of Title IX - Yes . . a: ry 


Providing parallel sex-segregated activities in coeducationa| Sassés wt 


would not meet the elie oad integrated physical educafion courses. , - 


Students may be segregated on't 
_ the class which are devoted to contact: sports. In- addition sexually dis- 


e basis of sex only for those portions of 


proportionate groupings which result from the application Of -appropriate, ’ 
objective tests of enn laey, are permited. /886.34(a-c)7 


Remed?al measures: 3 -_" 5 


Corrective actions: 
wet ee Se 


‘e Issuance of a policy dipsctive requiring: : 
- integration of activities for male He female students during physi- 
cal education classes except during participation in contact sports. 


i: @ssignment of female and male teathers bn the basis of skills 
rather than on the basis of sex. , “ 
; 4 
e Development and ra eee aad ae policy guidelines regarding student ' 
grouping and assignment of staff in. coeducat tonal physical education 
classes. @ 


@ Review of physical education curriculum to ensure provision of a 
sufficient variety of activities to meet the needs of al] students. 


a A-B’. : = | | . ‘ 
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ry 


Evelyn Marcus a se | z 2 2 
| : , : ; ae ‘ ° ‘ 
‘, ‘Violation of Title IX - Yes ,. °- _ | _ 


‘ a ‘ . , . +. 

Assignment of supervisory responsibility on the basis of sex and the 
issuance of keys to male staff only would be discriminatory. , The Title IX 
regulation does not prescribe any specific administrativé structure, but no ~ 
Structure may be ysag which results in a disparate effect on employees of one Poe 

(, Sex. /886.51(a)/  /886.55(ay/, | | Se 


'. °° Corrective actions: 
Lorrective actions 


ty 
, 


: 3" 


a @ Require the department ‘chairperson to' provide keys to all personne? ; . 
: - with legitimate need. for accéss to equipment. er 


1 
% 


@ Require the department chairperson to delineate the requirements for 4 
supervision of physical education classes .and assign staff to super- 


a visory responsibility on the basis of their qualifications. rather 
than on the basis of sex. a ~ *s a 
; w ! 
y : t . 


Remedial measures: . 
@ Provide physical education staff guidelines for ‘the nondiscriminatory 
assignment and treatment of Staff. . . ; " 


a 


e Provide relevant inservice ‘training to all physical educagion staff. | 


7 : a? 
’ 5 , . 


